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Annual statement from the Chair of the Virtual School Management Board: This report reinforces three critical themes. First, the positive impact that a well lead 

virtual school team with a committed volunteer management board can have – to Claire, the team and the board I give huge thanks. Second, the importance of a council 

that has remained strategically committed to supporting our most vulnerable young people, including the wider brief now inhabited by the VS team. Finally, and not least, 

that there is still much collective work for us all to do for the sake of these amazing young people - the success of which is dependent on maximising the influence and 

support given to the complex matrix of hardworking professionals and carers in our Cambridgeshire and wider-placement academies, schools and homes. It is to those 

young people, staff, volunteers and carers that we thus remain committed, and through whom we collectively work to raise opportunities for all, regardless of life 

circumstance. I commend this report as a powerful exemplification of that continued and hopeful journey.                Andrew Read, Chair VSMB 

Annual statement from Children in Care Council: It’s so important that children are encouraged and supported to have aspirational futures. It’s really good that this 

report is easy to understand and can be used to see improvements and progress over time. We’ve given our views on how to improve education about what being in care 

means. The Virtual School listened to us and are working with schools to make this happen. 

Annual Statement from the Executive Director for Children, Education and Families: As we embark on a new Academic year it is helpful to review the huge the 

amount of work undertaken by the Virtual School. There has been some excellent practice supporting our children in care that has enabled 88% of our children to make 

expected progress or to exceed their expected progress. The Virtual School Team has been able to work closely with schools across our community, County and beyond 

where children are placed out of the Cambridgeshire boundary.  

The impact of Covid lockdown can still be felt in our schools and often amongst our most vulnerable learners most keenly. The expanded remit of the Virtual School will 

bring a big challenge but also a big opportunity to ensure better outcomes for even more children.  

The Virtual School Team has been successful in preventing any permanent exclusions for children on roll at the virtual school which is a tremendous success and one we 

hope can be replicated. The challenges remain with the quality of Personal Education Plans being a priority.  

I am extremely proud of our Virtual School and the impact it is having on improving outcomes for Cambridgeshire’s children and I would like to thank the Team and the 

volunteer Management Board for their work over the year. 

 

Annual Statement from the Service Director Education: The Virtual School has a clear vision, underpinned by strategy, which holds outcomes for our children and 

young people as pivotal.  This report demonstrates the continued drive, innovation and purposeful activity which supports this vision.  The trauma informed approach is 

central to this, widening the access beyond our education settings is a key step towards Cambridgeshire becoming a trauma informed authority.   
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1  Introduction  
  
The purpose of this report is to detail and evaluate the work undertaken by the Virtual School from September 2022 to August 2023 and to set out the key priorities for 
the academic year 2023-2024.  Furthermore, it is to share the outcomes of the eligible cohort (children in the care of Cambridgeshire County council for a year or more as 
of 31st March 2023).  
 
Every local authority in England must appoint at least one person to fulfil the local authority’s statutory duty to promote the educational achievement of its children in 
care, wherever they live or are educated. This person is called the Head of the Virtual School.  Within Cambridgeshire we have a team of education professionals that 
support the Virtual School Head in fulfilling these responsibilities.  
  
Cambridgeshire Virtual School support children and young people in care between the ages of 2 and 18. The Virtual School brings together information about children 
and young people who are in the care of Cambridgeshire as if they attend a single school.  
  
Additionally, Cambridgeshire Virtual School provide information and advice for children previously in care including those who have been adopted from care and those 
under special guardianship and child arrangement orders.  Cambridgeshire Virtual School is responsible for children previously in care attending a Cambridgeshire school 
or education setting.   

  
The Virtual School has a non-statutory strategic leadership role for children who have or have had a social worker (in the last 6 years).   

  
Cambridgeshire Virtual School sits within the Education Directorate.  The Virtual School Head is line managed by the Assistant Director for School Improvement. 
Following consultation, a direct line of sight has been introduced between the Virtual School Head and the Executive Director for Children, Education and Families.   
 
The Virtual School Headteacher is currently in post as Eastern Region Virtual School Head’s Chairperson. This means that Cambridgeshire has a seat on the National 
Association of Virtual School Heads’ Extended Board. 
 
The Virtual School has a ‘management board’ which offers both challenge and support to the work and direction of the Virtual School.  
 
‘Stable Homes, Built on Love: Implementation Strategy and Consultation’ was published by the DfE in 2023. This has implications for the Virtual School and role of the 
wider council as a corporate parent.  Although this hasn’t yet been written as primary legislation, it has already begun to influence thinking around future developments 
within the Virtual School. 

       Definition of terms used, and a glossary are provided in appendix 1 and 2.  
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2 Children and Young Person Summary
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3 Children in Care Characteristics and Contextual Data 

The national 8-year trend shows a gradual increase in the numbers of children in care; for the first time in three years Cambridgeshire’s data also shows an increase. There 

are slightly fewer children within the early years.  The largest increase is post 16, which can be largely attributed to the increase in separated migrant children.  The number 

of children and young people whose home is outside of Cambridgeshire has increased from 48% to 52% for this reporting period.  Cambridgeshire Virtual School has therefore 

worked with education settings across 44 different educating authorities, 5 of which had 5 or more children in.  The largest number living in the neighbouring authorities of 

Peterborough and Suffolk. 

 

 

 

 

Source Welfare Call (May 2023) 

At point of school admission, the Virtual School promote admission to a school that is good or better.   

Some children enter care whilst on roll at a requires improvement or inadequate rated school or the rating 

changes whilst the child is in attendance.  In these situations, there is a process to decide whether it is in 

the child’s best interests to move schools or remain where they are.  Where a child attends a school judged 

as requires improvement or inadequate, their progress is monitored closely. 

Typically, there is a much higher number of children in the older age range than in the younger years. 

Numbers increase across the academic year which impacts on rising caseloads within the team. 

 Source: Welfare Call (May 2023) 

Pupil Cohorts May-23 May-22 Diff.

Number of All Children on Roll 626 603 23

Statutory School Age (Years 1-11) 420 415 5

Early Years (Years -5 - 0) 31 37 -6

Post-16 (Years 12 & 13) 175 149 26

Good
54%

N/A
14%

No Rating
13%

Outstanding
8%

Requires 
improvement

10%

Inadequate
1%
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There is a high level of fluidity 

within the cohort; this includes 

children coming into care and 

ceasing to be in care, this means 

that even if the overall number 

has only fluctuated by 2, sitting 

behind that could be a high 

number of children becoming and 

ceasing to be in care.  

 

 
33% of Cambridgeshire children in care have an EHCP which is comparable to the 2022 figure of 33.6%.  The national CiC cohort figure is 30.2% & statistical neighbour 

average is 36.6.%.  The percentage of Cambridgeshire CiC who require special or additional support without an EHCP is currently 17% which is a decrease of 9% on the same 

figures for last year. Cognition and Learning is the largest area of need, followed by social, emotional and mental health. 

 

 

Separated Migrant Children have no responsible adult, and therefore have child in care status. 
Cambridgeshire participates in the National Transfer Scheme which means children and young 
people may be taken into our care as: 

• Spontaneous arrivals within the county borders 

• Transfers in from other local authorities 
 

Nationally, there has been a rise in the number of Separated Migrant Children arriving in the UK 
and this is reflected in Cambridgeshire data. In August 2022, the threshold for transfer into local 
authorities was increased from 0.07% of child population to 0.1%.   
 
In response to the increasing need, a highly experienced education advisor has been employed to 
develop strategy and an operational response to support the work of the Virtual School. 

Separated Migrant Children have no responsible adult, and therefore have child in care status. 
Cambridgeshire participates in the National Transfer Scheme which means children and young 
people may be taken into our care as: 

• Spontaneous arrivals within the county borders 

• Transfers in from other local authorities 
Nationally, there has been a rise in the number of Separated Migrant Children arriving in the UK 
and this is reflected in Cambridgeshire data. In August 2022, the threshold for transfer into local 
authorities was increased from 0.07% of child population to 0.1%.   
 
In response to the increasing need, the Virtual School has appointed a highly experienced 
education advisor to develop strategy and an operational response to support the work in this 
area. 

Source: Welfare Call (May 2023) 

Headline Data from Pupil on a Page (POP) Dashboard May 2023 
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In addition to face to face training the Virtual School has hosted and launched a Podcast targeted at Educational Professionals. The podcast seeks to explore  

 

 

 

 

 

 

 

 

 

 

 

  

4 Achievement Through Schools 

‘It’s exciting to be a part of the partnership between ELA and VS. There is a firm commitment to the young people we work with to support the best outcomes for each 

individual.’ 

Deputy CEO, Eastern Learning Alliance  

 

‘Meridian Trust has benefited from a joint partnership with the Cambridgeshire Virtual School…This has supported the capacity for school improvement using Meridian 

Trust CiC Leads and external partners; pedagogical principles and sharing practice across the MAT has driven progress and the use of data across the trust has provided 

a granularity of data, supporting accuracy of data and therefore appropriate funding to be drawn down; governance structures have been supported with direct training 

with a focus on school improvement, skills, roles and responsibilities for school improvement. Joint working at its best.’ 

Trust Education Projects Director, Meridian Trust 

Over the course of this year Cambridgeshire Virtual School have refined the advisory and multi-academy trust (MAT), work to ensure meetings held are directly contributing 

to improved outcomes for the cohort. The Indicators of Good Practice (IGP), tool has been edited to make more explicit reference to the statutory guidance and ensure 

that education settings are able to easily identify key areas of development which can be reviewed by the Virtual School to determine and support progress. This document 

has been shared through summer term advisory meetings and explored in detail through Designated Teacher (DT), Induction and Refresher training, attended by over 80 

in county Designated Teachers. This academic year there have been 127 advisory meetings and 84 MAT meetings.  

Additionally, the Achievement Through Schools team alongside the Achievement Through Intelligence team has developed an Attainment and Progress Power BI dashboard 

that enables greater scrutiny of data to inform actions and the work of the wider Virtual School. The dashboard enables the Virtual School to consider the impact of 

attendance, time in care, placement and school moves on attainment.  This information is invaluable in ensuring the specific context of Cambridgeshire is widely understood 

and directly informing the actions taken by the Virtual School and wider services.   

An initial review of MAT work has been completed which evidenced the need to develop a flexible approach to MAT meetings, support, and guidance in recognition of the 

variations in structures and approaches of individual MATs. Outcomes of MAT meetings have included MAT Designated Teacher Network meetings, Central Leadership 

Team training to develop leaders’ expertise and knowledge around trauma informed practice and the development of MAT specific projects.  For a detailed example of 

work with one MAT, please see appendix 3.  Over the course of the year the Virtual School has worked alongside 5 Local Authorities from the Eastern Region to progress 

an Eastern Region MAT approach which will launch next academic year. This work has led to the creation of a shared Memorandum of Understanding for MAT work, an 

agreed approach to MAT work and the initiation of an Eastern Region Power BI dashboard.   
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 Broadening Educational Pathways 

 Training 

2022-2023 is the second year the Virtual School has worked alongside the Royal National Children’s Springboard Foundation ‘Broadening Educational Pathways’ to support 

access to independent schools for children in care. 3 of the 4 children that started in September 2022 are thriving and will continue into the second year of the programme.  

This academic year it has been announced that there will be an offer 1-4 places only per Local Authority.  Cambridgeshire have 2 children who have been offered places 

to start in September 2023.  The Virtual School has worked with the charity to ensure there are robust criteria for identifying those children eligible, as well as tightening 

up on timescales and deadlines.  The Virtual School have pledged to offer whole school trauma training to the schools involved.  The Virtual School has also promoted the 

project within the Local Authority to ensure a wider understanding. This has led to application forms being completed for 5 children well in advance of deadlines for a 

September 2024 start.  

 

 

The Virtual School have continued to develop and expand the training offer which remains accessible to a variety of partners. The training offer now also includes training 

on: Foetal Alcohol Spectrum Disorder (FASD), PACE, Modular Recovery Through Relationships Training and Annual Designated Refresher training.  

There is now a formalised partnership with SEND Services 0-25 with colleagues from both services now trained to deliver the Core Recovery Through Relationships training 
which from September 2023 will be bookable through the SEND traded booklet and for County Council employees through Our Development. The demand for this training 
has continued to grow hence a priority for this year has been to increase the numbers of course facilitators trained to meet demand, the Virtual School have jointly 
delivered the Recovery Through Relationships core training to 33 Cambridgeshire Schools, Colleges, Early Years Settings, and Special Schools.   The Modular Recovery 
through Relationships training is an extension of the Core training to enable Designated Teachers and Senior Leaders to embed key concepts. Attendees are given 
PowerPoint material and a trainer’s manual and then led the dissemination of training within their own setting. Online support sessions for attendees will start in 
September 2023.  
 
The training has been delivered to the Corporate Leadership Team leading to a commitment by the Chief Executive to Cambridgeshire becoming a trauma informed 
authority.    
 
 
 
 
 
 

 

 

 

 

‘The most powerful immersive learning experience, using VR. Literally seeing 

through the eyes of a child to help understand and become truly trauma-

informed in our practice. Very much bringing to life the importance of our 

personal and collective corporate parenting roles.’  

 

Stephen Moir, Chief Executive of Cambridgeshire County Council, October 2022 

 

 

 

 

‘I want Cambridgeshire to be the first trauma-informed county in England, I 
want Recovery through Relationships to be the way we operate…not only do 

I recommend it, I would almost say from me to you, it’s a mandated 
requirement, or it will become in the future…’ 

 

Stephen Moir, Chief Executive of Cambridgeshire County Council, May 2023 
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Pg 8 

Several teams within the authority have received the training including School Improvement, Education Safeguarding, and the Education Inclusion Officers.  Over 90 social 
workers, children and family workers and other county council officers have also participated in the training. 
 
The Virtual School conference was attended by 169 professionals from education, social care, health, and education. The event focused on ‘Foetal Alcohol Spectrum Disorder’, 
the audience benefited from hearing a variety of national experts in the field of FASD including Dr Cassie Jackson, Sandra Butcher, and Carol Hunter. The conference fuelled 
multi-agency dialogue and supported a shared understanding. Feedback included:  

 
 

The Virtual School has offered 2 countywide training events alongside bespoke sessions for 6 education providers with more training booked for next academic year.  FASD 
features in the Virtual School podcast series.  The Virtual School has worked alongside National FASD and Anster in the development of virtual reality content to support 
training on FASD.  Please refer to the case study for evidence of the impact of Virtual School work in this area (appendix 4).  
 
In addition to face to face training the Virtual School has hosted and launched a podcast targeted at educational professionals. The podcast seeks to explore factors which 
impact the educational journeys of the full Virtual School cohort and consider how barriers can be minimised and opportunities maximised to enable the very best 
progress and outcomes for children and young people. So far there have been over 1000 downloads and the podcast is now into its second series.  
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 Personal Education Plans (PEPs) and Pupil Premium Plus (PP+) 

 

 

 

 

 

Cambridgeshire Virtual School have widened the training offer for carers to include Independent Fostering Agencies.  121 carers have accessed training, with the mean 

evaluation rating of 9.4 out of 10.  Themes have covered: 

• Supporting each phase of education (early years, primary, secondary, post 16) 

Within Cambridgeshire the PEP is led by the school, with attendance from the social worker, carer, and engagement with the young person according to their wishes.  The 

Virtual School employ a PEP Champion who provides training and support to social workers, designated teachers, and carers.  The Virtual School quality assure every PEP.  

Each section is rated (red, amber or green) and feedback provided. The quality assurance process enables the identification of follow-up actions where there are concerns 

around individual children and young people, an example of this is provided in appendix 5. Over the year there has been notable improvements in all education sections of 

the PEP, improvements in the attainment and progress tab demonstrates the greatest improvement. This is the direct result of a new process around collection of this 

information which ensures prior to quality assurance, settings are reminded and supported to enter this essential information.  

 
 

   

Social workers have a dedicated section of the PEP.  It contains key information such as contacts, contact arrangements and sensitive issues.  Social workers are asked to 

ensure the information is checked, reviewed, and updated for each PEP. The quality of social care information in the PEP and attendance at PEPs has been a key focus for 

the last three years.  Improvements are now evident.  Key actions have been:  

• Improved PEP webinar produced for inclusion in social worker induction to include foreword from Head of Service for Corporate Parenting. 

• Virtual School PEP Champion support through weekly surgeries for teams and identified individuals. 

• Access to PEP reports for team managers. 

• Attendance of Corporate Parenting Service Manager in PEP audit. 

• Termly reviews of PEP data with Head of Service for Corporate Parenting and the Virtual School Head. 

• Targeted intervention and follow-up following PEP data analysis.  
 

There has been a significant increase this academic year in the amount of Social Worker PEPs identified as ‘gold’ (outstanding quality), however analysis has indicated red 

ratings (below satisfactory) remain at 20+%; this continues to be a priority for development into next academic year. It appears as if the high turnover of staff within Social 

Care teams and the use of agency workers is a contributing factor.  The Virtual School will continue to work with Senior Leaders to consider how to continue to drive 

improvements in the face of these continued challenges.  Social Worker attendance at PEPs has increased by almost 25% since Summer 2022 to 85.45%.  
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This year the Virtual School has worked to provide foster carers direct access to the PEP in response to foster carer feedback and in recognition of their role as a 

professional supporting the educational needs of the children and young people in their care. Following the success of an initial pilot project working with a small 

working group of foster carers, all in county foster carers now have the option of direct access to PEPs.  Additionally, amendments to the PEP for next academic year 

will enable greater foster carer input.  The Virtual School has provided training for Foster Carers to support their access and will be providing greater support on how 

to make meaningful contributions to the PEP in the coming year.   

The newly developed progress and attainment dashboard has supported Virtual School Education Advisors to follow up with schools swiftly after the quality assurance 
period where there are queries around student’s progress or attainment and where there are concerns that desirable outcomes are not facilitating children and young 
people to make good academic progress. Through this follow-up, schools may be offered additional pupil premium plus to support accelerated progress.  An additional 
£8995 was granted through this process for this academic year.  
 
The Virtual School has used retained funding for the rental of the virtual reality headsets to continue to provide training at no charge.  Additionally, retained funding 
supported a trainee educational psychologist working with the Virtual School.  Work included both child level and strategic work; see appendix 6 for further details.  The 
Virtual School invited expressions of interest for school / MAT level projects.  The projects with Impington Village College and Inspire have now concluded.  An overview 
of the projects and impact can be seen in appendix 7 and 8.  These will be shared with schools through the Virtual School conference ‘Stable Schools’ in the forthcoming 
year.  The following projects are in progress and impact will be reported in future Virtual School annual reports. 

 

• Colville Primary School: Development of speech and language resource to support outcomes for Cambridgeshire children in care.  
• Cavendish School: Develop the use of Educational Psychologist support to promote trauma responsive practice within The Cavendish School and other 

educational settings. 

• St Andrews CE Primary School: To develop a model which explores how care experience can be ‘usualised’ across the curriculum to provide better inclusivity 
and representation for our children in care and previously in care, whose stories are often missing or misunderstood. 

• Cromwell Community College: Develop a dynamic sustainable model which facilitates an enhanced holistic provision which enables improved relational 
support for children in care, children previously in care and those with a social worker to increase inclusion leading to positive outcomes.   

• Eastern Learning Alliance: Identify the barriers to accessing and achieving in education through SEMH screening for children known to Social Care to enable a 
proactive response which leads to improved outcomes.  

 

 

 

 

Red – quality of PEP is significantly below expected standard. 

Amber – quality of PEP is below expected standard. 

Green – quality of the PEP is of a good standard. 

Gold – quality of the PEP is outstanding. 

AGG – Amber, green and gold combined. 
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 Attainment and Progress 
Attainment and progress data is currently unvalidated and should be treated with caution. There is no current reliable data on outcomes for children in care nationally or 

for statistical neighbours. The report will be updated in March 2024 once the validated data is available. This is the first academic year where there have been no concessions 

for COVID, although the disruption to education for these cohorts should still be kept in mind.  

The Early Years eligible cohort is 4 children and therefore data is not statistically meaningful. Of the 10 children within the full cohort only 1 achieved ‘good level 

development’; this cohort will be prioritised for follow-up and additional scrutiny throughout the year.  A strength of this cohort was physical development. It is likely that 

many of these children will leave care before the next national data set. Individuals will continue to be tracked and supported for the duration of their time in care. Data is 

provided in appendix 9. 

Phonics data applies to 7 children at the end of year one and is therefore not statistically meaningful. Of the full cohort of 15, 53% achieved the expected standard 71% of 

the eligible cohort passed. Data is provided in appendix 10. 

The end of key stage one eligible cohort is 6, the full cohort at 13 children means that data is still not statistically meaningful.  The gap identified in the last two national 

datasets (2019 and 2022) between reading and writing is less evident. Those students that achieved an expected standard typically did so across all three subjects. Data is 

provided in appendix 11.  

At key stage two the eligible cohort size rises to 28 children, up from last year’s cohort of 24. There are 35 children in the full cohort. For those in the eligible cohort 57% 

achieved at least expected standard for reading, 56% achieved the expected standard in writing and 43% achieved the expected standard in maths. When looking at the 

full cohort, unlike previous years writing was a strength of the cohort, whilst maths is an area of identified development. The gap between all children and Cambridgeshire 

children in care whilst still significant continues to reduce. Data is provided in appendix 12.  

At key stage four the eligible cohort size rises considerably to 58 young people, from 47 in 2022 and 55 in 2019.  GCSE grades 4 or above in English has remained consistent 

with last year at 50% (2022: 51%) and there is an improvement of 10% in those achieving maths at grade 4.  Those achieving grade 5 or above in English and maths has 

again increased and is up a further 3% on last year. There were 11 GCSE grades achieved between grades 7 – 8.  A standout achievement for the Virtual School was for a 

Separated Migrant Child who achieved a grade 4 in maths despite only entering the country in Autumn term 2022. Data is provided in appendix 13.  

17% of Year 13’s completed level 3 pathways, of these 80% are expected to transition to university this academic year. There were some standout achievements, including 

an achievement of 4 A*. 

During this academic year the Virtual School has developed a fully interactive Power BI dashboard for progress and attainment, this will now enable improved scrutiny of 

results and enable more specific child level actions. The Virtual School has already started to utilise the data dashboard to inform actions; this includes work with the 48 

Designated Teachers in attendance at the summer refresher training. The dashboard was used to identify the specific priority areas for children in Care, previously in care 

and also those known to Social Care within Cambridgeshire to improve educational outcomes. This included highlighting the link between attendance and attainment for 

this cohort aligning with the data made available by the Childrens commissioner in the report, ‘Attendance is everyone’s business’.   
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 Suspension and Permanent Exclusion 
 

 

 

 

5 Achievement Through Access and Inclusion 
The Achievement Through Access and Inclusion seeks to facilitate sustained access to, and inclusion within education by empowering the network around the child. The 

strategic and operational work within this area is driven by an Assistant Head. Over the last year:  

• Attendance, reduced timetables, and suspension data has been further interrogated (statutory school age and post 16). 

• Tracking systems have been extended to monitor alternative provision and tuition data.  

• Children Missing Education (CME) guidance has been developed in partnership with local authority partners.   

• Initial assessments for Separated Migrant Children have been introduced. 
This information, alongside referrals from key partners has been used to identify where Virtual School support and challenge is required.  Over the last year the response 

has been primarily at an individual child level; where concerned have emerged about the impact of school policy and practice on children in care, partnership working 

alongside the Achievement Through Schools team has begun to influence change at a systemic level.   

 Attendance 
Nationally, attendance has improved for all children including those in care over the last academic year, however it is still significantly worse than pre-pandemic levels. 

National attendance data is available for 2021-2022. Cambridgeshire children in care compare favourably against the eastern region and statistical neighbours average 

(appendix 14). Key stage analysis reveals lower levels of attendance at secondary age with a significant drop in key stage 4 (appendix 15).  Internal data for 2022-2023 shows 

attendance is higher for children who have been in care for more than a year (87.14%) than for the full cohort (83.36%). Additionally, children with an EHCP and boys are 

more likely to have poorer attendance. This aligns with the proportion of children supported by the Achievement Through Access and Inclusion team.   

 

 

The Virtual School has had no permanent exclusions this academic year; two permanent exclusions were issued however following challenge from the Virtual School, in 

partnership with colleagues in social care and SEND, both were cancelled (see appendix 16). 
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 Educated Other Than At School (including reduced timetables) 

Research from the Children’s Commissioner indicates that nationally children in care are over-represented among those missing in school. Virtual School internal data 

mirrors the Children’s Commissioner’s analysis that separated migrant children, male children, older children, children with special educational needs, and children 

without stable care placements were disproportionately more likely to not be in school. Looked after children who are not in school | Children's Commissioner for England 

(childrenscommissioner.gov.uk) 

For Cambridgeshire children in care, of the statutory school age (39) pupils who were not in receipt of full-time provision in school at the end of the Spring Term:  

• 28 boys and 11 girls  

• 5 separated migrant children 

• 1 primary age child and 38 secondary aged children 

• 25 EHCPs 
Where it meets the needs of individual children, alternative provision (including tuition) has supplemented the education offer for Cambridgeshire Children in Care. This 

provision was offered in a variety of circumstances including new to care, unplanned placement moves and children who were not managing the ‘typical’ education on 

offer to them. See attached a case study which demonstrates the positive impact of this provision for one young person (appendix 17). 

Of the 39 pupils, 10 children and young people were not accessing the education offer in place at this time due to complexity of need and context: 

• 7 children and young people experiencing complex, emotional based school avoidance. 

• 3 children and young people with complex needs who experienced recent, unplanned care placement moves (1 of whom was experiencing multiple home moves 
in quick succession, due to crisis). 
 

The Virtual School has identified that the quality and timeliness of reviews of EHCPs for children in care are factors in securing timely, well-matched education. In 

recognition of the increased demands on the Statutory Assessment Team, the Virtual School have appointed a Virtual School SENCO, who will drive statutory assessment 

work for children in care with an EHCP (or awaiting an EHCP), in partnership with the Statutory Assessment Team.  

Unvalidated local authority data shows a 173% increase in the number of the number of suspensions of Cambridgeshire children as compared to the 2021-22 academic 

year. Part of the increase for Cambridgeshire children may be attributed to increased levels of reporting to the local authority.  Comparatively, internal data shows a 9.5% 

decrease in the number of suspensions of Cambridgeshire children in care as compared to the 2021-22 academic year. Work within the Virtual School has led to timely 

identification and intervention of escalating need in schools, along with all suspensions being followed up to hold schools accountable against the statutory guidance and 

to support specific needs.  For some children and young people, this has involved the Virtual School supporting a transition into well-matched provision as their school 

were not able to meet need.  

In the forthcoming year, the Virtual School will continue to use data and relationships with schools/services to provide early intervention, and continue to work at a MAT 

and school level to develop policy and practice, supporting schools to identify the root cause of suspension practices. 

 

https://www.childrenscommissioner.gov.uk/resource/looked-after-children-who-are-not-in-school/
https://www.childrenscommissioner.gov.uk/resource/looked-after-children-who-are-not-in-school/
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 Education Employment and Training (EET)  

The cohort of NEET young people fluctuates across the academic year. Specific trigger points include the end of October which is the point at which colleges review 
engagement and officially enrols the young person, and a second trigger point is Christmas.  

Risk of NEET is magnified due to a variety of factors including being a separated migrant young person. Strategic work to increase ‘roll on / roll off’ ESOL provision was 
undertaken in the Spring term. A 10-week study, led by West Suffolk College, for 3 days started after the Easter holidays; the programme included ESOL, digital skills, 
maths and engineering tasters (e.g. welding). 18 post-16 separated migrant children in care attended this provision in the summer term alongside a small number of care-
leavers. A bid for funding has also been submitted to the ESFA by the Prince’s Trust.  
 

To support Education, Employment and Training (EET) the Virtual School has employed Welfare Call to collect weekly attendance data for the post 16 cohort.  This has 
enabled a timely Virtual School response to attendance concerns.  An example is provided in appendix 18. 

In response to the proposal in Stable Homes, that Virtual Schools will support young people in education through to age 25, the role of ‘Inspiring Futures Lead’ is being 

proposed; this will include developing a meaningful careers pathway from primary school onwards. It will also include a proposal to create meaningful work experience and 

employment opportunities within the local authority further evolving the role of the corporate parent and building on Cambridgeshire’s choice to adopt care-experience as 

a protected characteristic.  
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6 Children Previously in Care 

For children previously in care (CPiC), the Virtual School is not acting as the corporate parent but is there to promote educational achievement through the provision of 
advice and information to all relevant parties.  There has been a 36% increase in the number of enquiries for this reporting period (appendix 19).  In addition, to responding 
to enquires, they are tracked by theme, to support developments and inform training offered.  
 
The Virtual School has seen a rise in the number of enquiries around FASD, enquires now make up 13% of all enquiries, which is the second highest enquiry type. This 
significant increase has cemented the need for the Virtual School to continue with its focus on FASD across all sectors of the Local Authority who are working with and 
supporting children and young people.  This year the Virtual School has developed a training package, which aligns with the ‘Best Practice in FASD Training Guide’ 
developed by National FASD and the Seashell.  Training to date, has reached more than 100 educational professionals.  In March, the Virtual School held the ‘Spotlight on 
FASD’ Conference that was attended by 169 people from education, social care, health and police. Further information is provided in the case study appendix 4. 
 

The Virtual School has continued to offer training to prospective adopters and early years settings, schools and FE settings on the specific role of the virtual school, 
designated teacher and supporting the needs of children previously in care.   
 
Discussions around the cohort, including approaches to data collection, monitoring and support offered, have been integrated by the Achievement Through Schools Team 
into their trust level and school advisory meetings.  
 
The Edu-care Advice Line, facilitated by an Educational Psychologist and Advisory Teacher, has continued to offer schools and families an opportunity to view a specific need 
through a trauma lens.   
 
The Virtual School has begun to work with the Regional Adoption Agency to being to think about how increased education support can be used as a protective factor when 
adoptions are at risk of breaking down.  This work is currently exploratory and will evolve over the next year. 
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7 Children With a Social Worker 

The role of the Virtual School for children with a social worker pertains to children who, (for safeguarding or welfare reasons) have a 
child in need plan (CiN) or a child protection plan (CP) or have had within the last 6 years.  It is a strategic leadership role at a cohort 
level.   
 
A key priority this year has been the building of partnership working across Children’s Services and the Education Directorate. The 
Virtual School app launched in March 2023 collating key education information in one easily accessible platform to support our Social 
Care professionals. Feedback has been positive with over 2500 downloads to date; the functionality and content remains under 
continual review. Further online training has been developed for social care professionals to be hosted on the authority’s internal 
‘Our Development’ platform; this will be launched during the next academic year.  
 
Discussions around the wider cohort, including approaches to data collection, monitoring and support offered, have been integrated 
by the Achievement Through Schools Team into their trust level and school advisory meetings. Initially this was trialled with a single 
trust and then rolled out further.  A priority for the Virtual School moving forward is to reach education providers that do not typically 
have children in care on-roll, ensuring they understand both the Virtual School’s remit and their own in promoting educational 
outcomes for children with a social worker. 

 
 

Pg 15 

Source: Liquid Logic and Census data (May 2023) 

Virtual School App 
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8 Aspirations Project 

A range of opportunities were offered to children and young people through the aspirations project, these included careers interviews, university visits, theatre trips and 

employability courses. The project has been evaluated and concluded owing to limited impact. In response to Stable Homes and using learning from the aspirations 

project the VS has created a ‘Achievement into Adulthood’ team, which includes a level 6 qualified CIAG lead.  

My Name is Why 

Lemn Sissay 

Cambridge Arts 

Theatre 

 

“I have never met a 

person who is a care 

leaver as successful 

as him.” 

“One day I will write 

my story.” 
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9 Development Plan 
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Appendix 1: Definitions 

Definitions  

Cohorts 
of 

students  

Group or Key Terms  Number 
of   

Students  

Definition  

Pupils on Roll (May 2023)  
Academic Year 202-2023  
  
  
  
On roll at any time  
   

626  
  
  

554 

Total number of Children in Care (CiC) that the Cambridgeshire 
Virtual School were responsible for. The Cambridgeshire Virtual 
School works with children and young people from when they begin 
early years education (aged 2) to 18.  Where a young person is 
accessing education at 18, the virtual school continues to be actively 
involved until they finish year 13.  
  
The actual Virtual School cohort is fluid, with children entering and 
exiting care by way of reunification, adoption, special guardianship 
orders or child arrangement orders, or reaching adulthood 
throughout the year.  
   

School Age 5-16  420  

Total number of children and young people aged 5 – 16 that 
Cambridgeshire Virtual School were responsible for during the 
Academic Year.  
  
The statutory school ages are reception to year 11.  Data for the 
Early Years cohort sometimes includes the Reception (Year 0) data.   
  

DfE Eligible Cohort   311  

Number of Statutory School Aged Children in Care currently who 
have been in care for the full period April 1st – March 31st that 
Cambridgeshire Virtual School were responsible for this year.  
  
In this report the end of year results (Summer 2023) refers to the 
students in care for 12 months from April 2022-March 2023.   

Cambridgeshire Schools   114  

Cambridgeshire Children in Care in Cambridgeshire schools, Early 
Years Settings and Further Education Providers.  The figure does not 
include any children where the adoption has been finalised (awaiting 
Liquid Logic closure), those with no recorded school or Post 16 who 
are NEET.   

Out of Area Schools  193 

Cambridgeshire CiC in Other Local Authority (OLA) Schools, Early 
Years Settings and Further Education Providers. The figure does not 
include any children where the adoption has been finalised (awaiting 
Liquid Logic closure), those with No recorded School or Post 16 who 
are NEET.  
  
Many children are placed in settings outside of our authority – 
however they remain the responsibility of Cambridgeshire Virtual 
School for their entire time in care.  
  

Children in Care from other 
local authorities (OLA) 
educated in Cambridgeshire  

155  

  

Total number of OLA children in care aged 2 to 18 registered in 
Liquid Logic during the academic year to 31st May 2023 

  
Cambridgeshire schools have Children in Care from many other local 
authority virtual schools.    
  



 

25 | P a g e  
 

We give advice and support where appropriate/requested, to other 
Virtual Schools but they remain the responsibility of the home Local 
Authority who are their Corporate Parent.  
  
All Cambridgeshire schools can attend Cambridgeshire Virtual School 
training at no cost, regardless of whether they have Cambridgeshire 
Children in Care on roll.  
  

SEND  304 

Special Educational Needs and Disabilities. (All ages)  
  
This is the figure for all pupils on roll with an Education Health and 
Care Plan (EHCP) or a need for Special Educational Needs (SEN) 
support.  
  
  

EHCP  

198 

+6 
 (Under 

Assessment)  

Education Health and Care Plan (All ages)  
  
Children with significant special needs (meeting the threshold within 
the SEND Code of Practice) must be provided with an Education, 
Health and Care Plan (EHCP) this obliges schools and those working 
with the young person to work to an agreed plan of support to 
manage their individual needs. An EHCP is issued to a child after an 
assessment of their needs is carried out by the SEND team from the 
Local Authority in which they live.  The plan is reviewed regularly and 
is statutory. An EHCP can be for cognition and learning, 
communication and interaction, social, emotional, and mental 
health, or physical and sensory needs.    
  
  
  

SEN Support  106  

  
School Support Students (All ages)  
Students with SEN needs that are not as significant will still need SEN 
support, this is organised at a school level.   
  
  

  No SEN/Not captured  316  
Number of pupils on roll who do not have an SEN requirement or 
where the data has not been captured (at the time of the reporting 
period (May 2021)  

  Children With a Social Worker  

758 
 
 

7500  
  

Children with a Social Worker refers to children who have a current 
child in need plan or a child protection plan.  
 

Children who have had a child in need or children protection plan 

within the last six years  
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Appendix 2: Glossary 

Glossary  

Key 
Terms  

Group or Key 
Terms  

Definition  Comments  

Progress 8  Progress 8 shows the students’ 
progress across 8 subjects. This is 
calculated by subtracting the 
students estimated attainment 
(calculated from KS2 scores at the 
end of Primary school) from their 
actual attainment.  
This will be shown as a + or -. For 
example, 0.5 would represent a 
student being on average half a 
grade above expectation.  

This measure was introduced and replaces previous 
measures based around the former A*-C grading system for 
GCSEs.  
  
This change was made because the data from the previous 
examination system did not reflect the progress that a child 
made over time, from the end of Key Stage 2 to Key Stage 4.  
  
The average expected progress score is 0.  
  
If fewer than 8 subjects are taken, the score will be reduced 
further; for example, dropping a subject, will affect the 
overall score by approximately -0.5.  
  

Attainment 8  The Attainment 8 score is a 
measure that ensures all students 
are compared rather than those on 
the cusp of grade boundaries  

This measure was introduced to the KS4 examination system 
in England because previous measures were not 
demonstrating attainment from a wide range of subjects.  
  
However, the attainment 8 measure can give a negative 
score to a child who does not sit 8 or more GCSE 
examinations.  
  

GLD Good Level of Development This is the national benchmark for children at the end of the 
Early Years Foundation Stage (aged 5).   

ESOL   English for Speakers of Other 
Languages  

ESOL courses can include areas such as survival English, 
functional language, specific speaking and listening skills, and 
sociocultural information. They often have an element of 
citizenship training.  

EAL   English as an Additional Language  The term EAL is used to describe a diverse and 
heterogeneous group of learners who speak English as an 
Additional Language. In England, such learners are defined as 
those who have been ‘exposed to a language at home that is 
known or believed to be other than English’ (Department for 
Education, 2019)  

SMC   Separated Migrant Children  Formerly referred to as Unaccompanied Asylum-Seeking 
Children (UASC), SMC refers to children and young people 
who are seeking asylum in the UK but who have been 
separated from their parents or carers. While their claim is 
processed, they are cared for by a local authority.  

CiC  Children in Care  The statutory guidance refers to looked after children; 
Cambridgeshire children have rejected this term in favour of 
Children in Care (CiC).   The terms looked after child and 
children in care have the same meaning.  
  

CPiC  
  

Children Previously in Care  CPiC refers to a child who left care on an order, typically a 
Special Guardianship Order, Child Arrangement Order or 
Adoption order. The Virtual School has a duty to provide 
information and advice to the parents / guardians, education 
professionals, and other associated professionals, where the 
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child attends a Cambridgeshire education setting.  This was 
added to the virtual school remit in September 2018.  
  

CWSW  Children with a Social Worker  CWSW refers to social who are children in need or under a 
child protection plan or who have been in the past six 
years.  The virtual school has a non-statutory strategic 
leadership role to promote education outcomes for the 
cohort of children.  This was added to the virtual school 
remit in September 2021.  

PEP  Personal Education Plan  The PEP is the education plan.  It forms part of the wider 
care planning for the child.  This plan is statutory, it is 
reviewed each term.  PEPS begin when a child enrols in early 
years education (from aged 2) and continues until the child 
turns 18.  When a young person turns 18 and is in education, 
PEPs continue until the end of the academic year.  
  

PP+  Pupil Premium Plus  PP+ is additional funding for children in early years provision 
(the year before they start school) and for children in 
reception to the end of year 11.  The funding is managed by 
the Virtual School and is used to promote education 
outcomes.   

NEET  
EET  

Not in Employment Education or 
Training  
Education, Employment or Training  

NEET refers to young people that have finished year 11 and 
are not in education, employment, or training.  
EET refers to young people that have finished year 11 and 
are in education, employment, or training.  

Key Stage (KS)  Early Years Foundation Stage = Age 
0-5, Pre-school, Nursery and 
Reception  
Key Stage 1 = Age 5-7, Years 1 and 
2.  
Key Stage 2 = Age 7-11, Years 3-6  
Key Stage 3 = Age 11 – 14, Years 7-
9  
Key Stage 4 = Age 14 – 16, Years 10 
and 11  
Key Stage 5 = Age 16+ following the 
completion of year 11.  

The national curriculum is organised into blocks of years 
called ‘key stages’ (KS). At the end of each key stage, there is 
a formal assessment.  

DT  Designated Teacher  It is statutory for all schools to have a designated teacher, 
whether they currently have children in care on roll or not.   

DP  Designated Person  In Early years settings and for Post 16 providers the role is 
termed DP as the member of staff does not have to be a 
qualified teacher  

Statistical 
Neighbours  

For Cambridgeshire our Statistical 
Neighbours are  
Hertfordshire, Wiltshire, West 
Berkshire, West, Sussex, Bath & 
North East Somerset, Oxfordshire, 
Hampshire, Gloucestershire, 
Warwickshire, and Worcestershire  
  

Many sections of this report refer to similar Local Authorities 
that would be expected to have similar statistical data.  
This provides a more contextual comparison than purely 
national data alone.   
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Appendix 3 

Strategic MAT work   
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• Government have provided detailed plans for moving all schools into trusts by 2030 devolving LA responsibility, support and guidance to 
executive trust boards.  
• Within Cambridgeshire all Secondary School settings have now transitioned to a MAT.  
• We are currently working at a strategic level with 13 MATS across Cambridgeshire.  
• The Eastern Region is actively developing a collaborative approach to working effectively with MATs.   
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• The Trust has 21 settings, 10 of these are within Cambridgeshire 11 in Suffolk. 4% of our total Virtual School (VS) roll attend schools within this 
trust, representative of 26 students.  
•  Over the past 2 years there has been inconsistent leadership of the MAT. A new CEO was appointed in Autumn term and started in January 
2023.    
• Trust wide policy and practice varies greatly – few centrally held policies.   
• 4 settings within the trust are RI and 1 is inadequate (all within Cambridgeshire).   
• 1 Secondary setting is the only good school within the locality leading to a disproportionate number of applications of Children in Care to the 
school.   
• 2021/22 Suspension and exclusion data identified that there was a disproportionate amount of CiC getting suspended from within this trust; 
this amounted to 11% of the total suspensions for Cambridgeshire CiC.  
• Issues identified across the trust with regards to staff recruitment and retention.  
• VS concerns regarding capacity of DTs to fulfil their roles due to competing priorities and high numbers of CiC within settings.    
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Strategic work at a MAT level:   
• Utilised VS data dashboards and VS Indicators of Good Practice (IGP) Tool to identify development areas across the Trust for 2022.23.   
• Created and initiated clear action plans to support individual settings determined by key performance indicators and the experiences of 
individual children (informed by Virtual School Access and Inclusion Team and key partners).   
• VS proactively contacted newly appointed CEO of Trust and requested a meeting to ensure accurate picture of need for CiC and extended VS 
cohort was shared and to promote the need for these cohorts to remain high on the Trust agenda during this period of change. Commitment from 
CEO to work collaboratively moving forward.    
•  Training opportunities for SLT members on Recovery Through Relationships (trauma informed training).  

  
Strategic work at an Individual setting level:   
  
Secondary Setting 1 (RI, Roll: 1389, CIC Roll: 11): VS and MAT led half-termly meetings with the setting providing specific training and modelling to support 
completion of purposeful and meaningful PEPs for CiC. DTs became active participants within VS PEP Audit. VS actively involved in ‘Team around the school’ 
with the setting to address identified concerns around a lack of inclusivity and support with the development of a new behaviour and relational policy.  
  
Secondary Setting 2 (Good, Roll: 1332, CIC Roll: 19): VS and MAT lead worked alongside DT and head teacher at setting to develop an alternative staffing 
structure to facilitate the day-to-day relational work required to ensure students are given the best opportunity to access, engage and achieve. Initiated a 
project – Memorandum of Understanding produced and agreed, on-going commitment to work together.   
  
Secondary Setting 2 (RI, Roll: 562, CIC Roll: 2): OFSTED rating changed in Summer 2022, VS conducted a meeting to explore the key themes of the OFSTED rating 
and discuss the potential implications on our Children in Care, decisions made on a case-by-case basis.  On-going monitoring of setting has influenced the 
decision to explore alternative settings for both children still on roll due to limited improvements.   
  
Specialist Setting x 2 (Good, Roll: 268, CIC Roll: 7): VS advisory meeting held in the Autumn term to explore how the VS IGP tool could be adapted to support 
specialist settings this led to identified actions around whole school staff understanding of ATAI. VS led whole staff RtR training and PACE training booked for 
April 2023.   
  
Primary School 1 (Good, Roll: 166, CIC Roll: 1): New Head Teacher and first Chid in Care in a significant period. Promotion of training which DT attended and 
Advisory meeting to establish actions school need to take to fulfil statutory guidance.   
  
Primary School 2 (Inadequate, Roll: 401, CIC Roll: 0) OFSTED rating changed to Inadequate in Autumn 2022. VS conducted a meeting with the DT and MAT lead 
to explore the key themes of the OFSTED rating and discuss the potential implications on our Children in Care. The 1 child attending the school ceased to be in 
care, the VS made the decision not to place anymore children there until evidence of improvement. VS continue to work with the MAT to support progress.   
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Strategic work with Suffolk VS:   

• Collaborated with Suffolk VS where the other settings within the trust reside to develop an on-going programme of support for Designated 
Teachers. Development of trust ‘Network Meetings’, for Designated Teachers facilitated by Trust Leads and attended by Virtual Schools. These 
meetings provide an opportunity for DTs to collaborate, explore areas for development as identified by; MAT leads, VS dashboard, attainment data, 
IGP tools. Meetings ensure the needs of this cohort remain on the trust agendas. Provide opportunities to develop trust wide approaches to policy 
and practice to ensure inclusive practice that enables children in care to thrive in settings and reduce chance of suspension, exclusion and internal 
suspensions. (2 meetings held to date, 23.1.23 and 14.3.23)  
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• Some evidence of initial improvement in PEP quality from Summer Term 2022 to Autumn Term 2022.   

  

  
  

• Increased engagement of MAT leads, Head Teachers and Designated Teachers across the Trust. At least half-termly meetings have been 
attended leading to actions including increased staff training (2 x MATS setting have had RtR this term and 1 x booked in for summer term).   
• MAT have invested in a new data dashboard that will enable the trust to track Children in Care, Previously in Care and those known to a social 
worker.   
• Raised the profile of the Designated Teacher – MAT lead now chairing half-termly Designated Teacher network meetings.  
• MAT lead and CEO have clear understanding of the individual strengths and needs of each of the schools with regards to Care Experienced 
Children to inform future actions.   
• Improved relationship between the Virtual School and MAT leading to more responsive communication.   
• VS benefitted from CPD from Highfield and Littleport Head Teacher on Specialist Pathways.    
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• This case study demonstrates that there can be rapid positive outcomes for CiC where the VS works effectively alongside MAT leads. It 

remains evident that support from the VS needs to be driven by identified areas for improvement to ensure MATs remain invested in working with 
us.   

• Virtual school structure continues to appropriately facilitate partnership working with MATs through an allocated Education Advisor.   
•  Acknowledgement that MAT structures remain unique and therefore Cambridgeshire VS needs to be able to respond to the direct 

needs of individual MATS, utilising data and intelligence proactively.   
• Continued development of data dashboards required to ensure we have the most up-to-date data in a user-friendly format to inform 

our work and enable us to identify any emerging themes and address.   
• Continued commitment to evolve how we work with MATs to ensure best impact on our cohorts.   
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Appendix 4 

Previously in Care and FASD 
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Previously in Care 

• In 2018 the role of the Virtual School Head was extended to include the offer of advice and information to families and professionals for children 

previously in care. 

• Within Cambridgeshire we have appointed an advisory teacher to lead on this remit.  The offer includes responding to individual enquiries as well as 

signposting to relevant teams.  At a strategic level there is an analysis of enquires, an understanding of research and use of the national and local 

context to identify emerging themes.  These are then responded to through the development of resources and training. 

• We have seen a 60% rise in previously in care enquires from 2020-2021 to 2021-2022. 

FASD as an emerging theme: 

• Recent research by the University of Bristol indicated that 6% of the research cohort, potentially equivalent to up to 4 million British people, may have 

FASD. 

• In 2022, the first gold standard prevalence study took place in the UK.  It found that FASD affects 1.8%-3.6% of children (almost twice as many as 

autism). 

• Charnoff, (2015) collected data from 547 fostered and adopted children, of which 156 met the criteria for FASD (29%). 

• From January 2021-December 2021 the Virtual School received 1 enquiry related to FASD.  From January 2022-7th March 2023 there were 29 enquiries 

from families of children previously in care and schools relating to FASD.   
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An example of how this translates to a specific child, school and professional network around the child: 

• Greg was in the care of the LA before being awarded an SGO with maternal grandmother. He continues to have contact with his birth mother.  

• Greg is in Year 2 having had a school year deferral.  

• He was attending a mainstream school.  He had experienced a series of suspensions, leading to a reduced education offer.  The risk of permanent 

exclusion was high. 

• He received an EHCP April 2022. 

• The relationship between the school and the guardian was fractured.  The guardian’s preference was to consider a school move. 

• Greg moved to another mainstream school within the locality.  
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Strategic Response: 

• Promotion of the Virtual School offer for previously in care through the regional adoption agency and training with schools. 

• Virtual School training on the role of the designated person for children previously in care.  

• The Eastern Region Virtual School Conference Summer term 2022 (planned by Cambridgeshire Virtual School) focused on FASD. 

• There has been a focus on CPD for the Virtual School, leading to the creation of a Cambridgeshire Virtual School countywide and bespoke training offer. 

• The Virtual School podcast series features FASD. 

• The Virtual School app contains an FASD section. 

• The Virtual School held a FASD conference in March 2023, attended by 169 professionals from education, social care, health and police.  

An example of how this translates to a specific child, school and professional network around the child: 

• Following a conversation with the post adoption support, school and guardian, the presenting needs of Greg, along with the prenatal experience shared 

by the guardian suggested that FASD may be the underlying need.  The VS provided information to the team around the child (including commissioned 

Consultant Independent Occupational Therapist). 

• Shared knowledge of schools in the local area with experience of effectively supporting care experienced children at risk of permanent exclusion. 

• Supported the guardian to understand the process and teams within the LA that would support a change of schools. 

• VS delivered Recover through Relationships (trauma informed) training and school reported this led to changes in practice in Autumn term 2022. 

• VS worked closely with Post Adoption and SGO Social Worker to understand the support that was being offered by their service (post adoption 

supported access to a multi-disciplinary assessment for FASD) and how this could be linked with Virtual School support. 

• Designated Teacher worked with VS for early identification of needs communicated through behaviour. 

• Bespoke FASD training was delivered to the school in January 2023. Attended by Head Teacher, SLT, SENCO, class teacher and TAs support team around 

Greg which included and modelled use of FASD specific resources. 

• VS provided a 1:1 session to TA.   
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Strategic Impact: 

• Reached 48 professionals through VS training, increasing their understanding of FASD.  A Clinician stated ‘the focus on the shift to adapt the environment 

rather than the child.  A global holistic approach to FASD.  I feel much more equipped now’ A member of the SEND District Team stated ‘brilliant training, 

really opened my eyes.  More training required to bring this to a wider audience’ An Emotional Support Assistant stated ‘I think all school staff should 

have this training, I never knew how many children are affected by FASD’ 

• 169 professionals from education, social care, health and education attended the VS conference, opening up multi-agency dialogue. Twitter activity and 

evaluations stated: 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

• Resources and literature are available enabling a proactive approach. 

 

Knowledgeable, expert key speakers, 

empowering parents and individual 

perspectives. Having the opportunity to 

listen to ‘their voice’ and lived 

experiences. So powerful and so eloquent. 

A real privilege to attend. Thank you 

Everything! Wow, what a fantastic conference. I have learnt so much today and 

am keen to go back over my learning and look into some areas even further. All 

of the speakers were so knowledgeable and I really felt a great link between 

everything we learnt today. The day was so well organised,  thank you so much. 

Shining a huge spotlight on FASD. As a midwife 

this was SO informative and I will be sharing all I 

have learnt with my Midwifery students! 

Showing how the FASD affected 

brain is different, works 

differently. How you need to 

understand that fact FIRST and 

use it as the lens through which 

you view everything else. 

I have been 

searching for good 

quality information 

on FASD and feel I 

now have it 

It has opened my eyes to 

the effects and prevalence 

of FASD. It is going to 

change my practice moving 

forward massively.   

I can honestly say that in 14 years of 

teaching, I’ve not had a conference that 

I’ve taken more away from. So much to 

think about. 
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An example of how this translates to a specific child, school and professional network around the child: 

• Greg is attending a school matched to his needs and his EHCP is reflective of his needs.  

• Greg is now in fulltime education. 

• There have been no suspensions since changing school. 

• Greg’s guardian has a better understanding of his need and feels supported by the team around Greg.  

• The school team around Greg have been upskilled.  Training evaluation forms show that 100% felt that the training met the objectives and 100% felt that 

the training met their personal needs. 

• Impact of the FASD training: 

o The head teacher reconsidered his previous thought about moving to a reduced timetable, understanding that what was needed was a change 

to the environment to enable success. 

o The head teacher raised the fact that this training is going to support many many other children in their school due to their high numbers.  

o A member of SLT stated that she felt this training was a lightbulb moment for her realising that FASD is a lifelong condition and that we cannot 

change the child we have to change to environment and what we do as adults teaching the child.  

o Direct feedback from Greg’s TA 2 weeks after training session – ‘I would say the main take away is understanding that we are not going to 

change Greg so we have to change his environment as well as building trust between Greg and his close adults. We have taken steps, listening to 

Greg's wants, and created a space where he feels safe in his learning. Here we have been able to build trusting relationships with Greg. This has 

allowed us to begin to create boundaries for Greg in social situations. We have started to do anxiety mapping to highlight the triggers of the 

environment so we can see how to minimise incidents. Greg continues to struggle in social situations and becomes easily overwhelmed. We have 

slowly been introducing him to small snippets of social times, as well as buddy time. We have been listening to Greg and understanding that 

some behaviours are out of control, giving praise where its due and promoting the positive play rather than prolonged consequences for negative 

incidents. Alongside this we have been focusing on using positive language on what we want Greg to do rather than what we do not want him to 

do - using the script before play and break times of: "Remember when we are outside, we play safe and make sure everyone is safe". Through 

using a script, we have been able to ensure consistency, which as highlighted in the training is key. This is a slow process, and we are far from 

there, however, through having a higher focus on building relationships and trust as well as making changes to Greg's environments we have 

seen some positive steps in the right direction.  

o In reference to the training school undertook Greg’s guardian stated: ‘The training has clearly helped school to understand him more and what 

they need to do for him as they had set up a space for him to be with just his 1 to 1 and that was working really well’. 

o had a wider impact on whole school practice for potential other undiagnosed children with FASD 

• DT attended the VS FASD conference to further her networking and professional development.  

• School will be using a one-page profile for Greg throughout his educational journey.  
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• Continue to raise the profile of FASD locally, regionally and nationally to ensure there is consideration of FASD within education and social care contexts. 

• Continue to promote training around FASD, working with Anster and National FASD to develop film content around FASD for the VR headsets for all key 

stakeholders and partners, to strengthen training offer. 

• Consider mechanisms through which the Virtual School can influence future direction of regional FASD support and diagnosis, including the ICB response 

to the NICE Quality standard (pathway for diagnosis). 

• Sharing learned experiences with regional and national partners, including NAVSH, to develop the work of Virtual Schools around FASD. 
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Appendix 5 

Response to PEP Quality Assurance to Impact on Outcomes for an Individual 
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• 30% of Year 11s achieved Grade 4 (or above) English and Maths compared with 22% of children in care nationally. 

• 5% of Cambridgeshire children in care access Higher Education compared with approximately 6% nationally. 

• Although pilot programmes are operating nationally, Cambridgeshire post 16 children in care have not had access to the post-16 PP+ grant. 
Consequently, Cambridgeshire VSH has the discretion to allocate statutory school aged PP+ in exceptional circumstances. 

• There is national recognition of the ‘cliff edge’ which care leavers may experience when turning 18 and how the transition from child in care to care 
leaver can disrupt education. 
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• Anthony achieved 10 GCSEs. His attainment 8 score was 74. 

• He attends Year 13 at an out of county Grammar School, is studying 4 A Levels and he is targeted to achieve A/A*s. 

• Anthony has applied to university to study law. 

• Anthony’s birthday falls in December; therefore, he will turn 18 and cease being a child in care midway through Year 13. 

• Originally, it had been anticipated that Anthony would stay put in his foster placement until the end of his sixth form studies. However, there was a 
change of plan and a period of uncertainty around where he would be living at the start of his Year 13. 

• School shared with the social worker and Virtual School that Anthony was struggling with anxiety, triggered by the uncertainty and his upcoming 
transition. 
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• Through the Autumn term PEP quality assurance process, the Virtual School identified that Anthony was making below expected progress in English 
and that his expected grades had been reduced. 

• Further communication with the DT revealed that Anthony had failed a law test in November and that he was receiving GP treatment for anxiety. 

• School identified that 1:1 tuition for Anthony had been effective historically, that he had engaged well and made good progress. 

• The PEP captured Anthony’s voice. It evidenced that he had used his vulnerable bursary to fund additional tuition but that the funding for this had now 
run out and this was increasing his anxiety.  Anthony explained that he wanted more 1:1 tuition to help him manage his anxiety around his learning.   

• Cambridgeshire Virtual School liaised with school and social worker and agreed an additional 20 hours 1:1 tuition package tuition.  This was funded by 
the Virtual School. 
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• The tuition package continuing resulted in Anthony feeling listened to and he reported feeling calmer and less anxious. 

• Anthony passed his law test. 

• The Designated Teacher shared that ‘Anthony was very pleased about receiving funding to continue his tuition, it was a nice surprise for him and gave 
him a little hope that good things do happen and so he can focus on the positives!  He does seem calmer in himself and did get a B grade for his Law 
test!’ 

• Anthony continued to prepare for his next steps of going to University and has selected 5 Universities where he would like to read law. He received 
support from his teachers and sixth form team to complete his personal statement and UCAS application and is doing preparatory work with a teacher 
to prepare for interviews, which has included debating current issues.   

• Anthony achieved BCCD in his A levels, although the results are below his predicted grades, the results enabled Anthony to progress to university to 
study law. 

• Cambridgeshire social care recognised the importance of maintaining Anthony’s education placement and sourced a home with his carers extended 
family so he had familiarity. This placement will be secure until he turns 21. 
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• Cambridgeshire Virtual School are tracking year 12 & 13 students in advance of their 18th birthday to minimise disruption to education. 

• Cambridgeshire Virtual School work in partnership with social care to consider timing around placement moves into semi-independent and 
independent accommodation. 

• Anthony has been working with an advocate and Cambridgeshire head of services to influence government policies to change legislations for children 
in care to help with tuition support and changes to housing when turning 18 (rather than waiting until the end of their phase of education i.e. year 13) 

• Virtual Schools now have access to pupil premium plus funding at post 16.  Amongst other things, the funding will be used to support tuition, as was 
successful in this instance. 
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Appendix 6 

Trainee Educational Psychologist Placement Summary 

  
I joined Cambridgeshire Virtual School in September 2021 as a trainee Educational Psychologist (TEP) under the supervision of Pamela McLeman, EP. My 
training is provided through the Tavistock & Portman NHS Trust, which has a strong focus on supporting young people and professionals with mental health 
needs. The year prior to my joining the VS, I was placed in a London CAMHS working with families and young people that had experienced trauma and were 
struggling at school.  
  
My time in Cambridgeshire has built upon this experience in a range of ways. Both the EP and I were new to the VS at the time of my joining and so we worked 
to establish the EP/TEP role during my first year. This has included developing ways to work collaboratively with the EPs in SEND Services (e.g. through training, 
with individual cases).  
  
Casework  
The majority of referrals I have received were for individual children in specific circumstances, such as when a child is new to care, has experienced frequent 
placement breakdowns, or when efforts to secure local EP input have been exhausted. Under Pamela’s supervision, I have worked directly with a number of 
young people and also indirectly, supporting the professionals working with them to gain their pupil voice with a view to understanding and supporting their 
needs in school. As part of this work, I have offered consultation to a range of professionals, including social workers, teachers and caregiver. Advocating for 
the young person is a key part of this role, ensuring they have access to resources and trauma-sensitive educational opportunities. Another part of this role 
has been to support the professionals managing the emotional toll of their work with trauma-experienced children.  
  
Project work  
A key feature of my placement has been the opportunity to support the work of a number of different projects including: the VS pupil voice project, IVC Onion 
project and the Colville Speech and Language project. As well as witnessing the successes of these projects, supporting colleagues with self-care and reflecting 
on their role has been a key part of this work.  
  
Training  
I have offered support to VS colleagues with developing and delivery of the Recovery through Relationship training. This has included developing and 
delivering PACE training in a number of Primary, Secondary and Specialist schools, as well as the development of a practical Window of Tolerance tool that 
can be used to guide teachers with understanding patterns of behavioural presentations at school and responding to these in a planned, trauma-sensitive 
way.  
  
Research  
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As part of my studies, I have conducted a review of published research for effective school-based interventions for trauma-experienced children with a view 
to informing an empirical study in which I analysed the contents of EP reports written for children in care (see abstract below). This work has resulted in the 
production of a framework for trauma-informed EP practice. The intention is to publish this work, supporting Cambridgeshire Virtual School not just to be 
evidence-informed but also a service that is contributing to research evidence in respect of school-based support for this cohort.  
  
THESIS ABSTRACT:  
The aim of this research is to contribute to the growing literature for how educational psychology services can support the outcomes of care experienced 
children and young people. Outcomes for children in care have been well documented and include educational under-attainment, under-representation in 
further education, over-representation in the criminal justice system, as well as a high prevalence of special educational needs and mental health disorders.  
By way of background to the present research, a systematic review of literature is presented, identifying the key features and components of interventions 
that support trauma-experienced children and young people in school. Rationale for the present study and research questions is offered.  
Data was extracted from the psychological reports of 36 children in care (aged 5 – 15) written by educational psychologists across five separate local 
authorities, between 2017 and 2022. Qualitative document analysis explored the assessment methods, psychological formulations and recommended 
provision. Findings reveal (a) the range of assessment methods undertaken, (b) the psychological formulations offered to guide professionals in developing 
understanding of trauma-experiences and their impact on learning and related behaviours, and (c) the common themes in respect of recommended education 
provision for improving learning and wellbeing outcomes for this population.   
Findings are considered in relation to wider research for trauma-sensitive classroom practice. Implications for research and practice are considered with the 
introduction of a proposed framework for practice that may be helpful to educational psychologists working with children in care.  
Written by: Lysandra Sinclare-Harding  
  
Implications for future practice and legacy:  

• The value of Education Psychologist supervision for school-based projects is evident within the Impington Village College case 
study.  Additional EP time has been secured and supervision will be built into each school-based project.  
• All colleagues who are trained to deliver Recovery Through Relationships have also received PACE training.  PACE training is therefore 
embedded within the ongoing Virtual School training offer.  
• The findings from the research have been shared with the Virtual School team and EP colleagues from SEND services to support the 
formulation of future reports.  
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Appendix 7 

Impington Village College: Pupil Premium Plus Project 
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National context 
The 2019 Children in Need Review data shows that: 

• Children in need of social care were 50% less likely to achieve a strong pass in English and Maths  
• Children in need during KS4 were 3 times less likely to access Further Education  
• Children ever-CIN1 were twice as likely to have authorised absence and three times as likely to have an unauthorised absence than children never-

CIN. Moreover, 25% of ever-CIN were persistently absent compared to 9% of never-CIN and nearly 10% of ever-CIN had less than 80% attendance 
compared to 3% of never-CIN.  

• CIC were 5 times and CIN were 3.5 times more likely to be excluded than those who were not  
The 2021 “Against The Odds” report remarks that the landscape for disadvantaged students is volatile and recommended to school leaders to refocus efforts on a 
small number of critical, context-specific issues such as improving the experience of students or reducing student absence.  
Rationale for IVC 
We have started our journey through “Attachment Aware and Trauma Informed Teaching” with support from the Cambridgeshire Virtual School and have had over 
20 targeted staff directly trained in attachment awareness using the VR headsets. Typically, our students who are care-experienced or ever-CIN are not only our 
most vulnerable students, but also our more frequently dysregulated students. As our provision for CEC continues to evolve, we are getting more CPIC students and 
these typically have high levels of need but often do not have the ongoing multi-agency support that their CiC peers may have. Following this trend, those who have 
had a social worker typically present both the highest frequency and severity of dysregulated behaviour. We have identified that all disadvantaged or marginalised 
groups of students had an existing support group or intervention – from Young Carers to our Gay/Straight Alliance supporting LGBTQ+ students – except for those 
students who have or have had a social worker. Thus, this project sought to help this cohort to a) develop a sense of belonging and (b) identify challenging 
emotions that are experienced at school. 
Partnership working 
The project was a joint enterprise between Impington Village College (IVC) and YMCA Trinity, which was funded by the Cambridgeshire Virtual School. IVC 
contributed the venue, project lead and support worker. YMCA provided two Counsellors – one for Summer term 2022 and the other for the entire academic year 
2022-23 as well as supervision sessions for the two IVC based staff. The Cambridgeshire Virtual School offered support from an advisory teacher and trainee 
educational psychologist.  
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Eastern Learning Alliance context 
The ELA trust is growing and the provision available for all students is evolving, with opportunities to support those from deprived backgrounds or with challenging 
life experiences. The Deputy CEO of the Trust has strong connections with YMCA Trinity as a service provider. The Trust is also working closely with the 
Cambridgeshire Virtual School / SEND Partnership to further promote models for best practice across the region.  
 
IVC context  
Numbers of care experienced students at IVC are growing, particularly in the children previously in care cohort, and as we evolve our provision for those ever-CIN 
we are identifying a growing number of such students.  
  
In line with the recommendation from the “Against The Odds” report, we are targeting specific intervention at a cohort where complex needs have been identified. 
We have a longstanding culture of inclusivity at IVC and as such, we wanted to do more to be inclusive of the needs of this cohort. 
 
Description of the cohort 
The original cohort of Onion Project participants consisted of 8 care experienced children and 5 who are considered ever-CIN. Of these, three students declined to 
participate, citing that they felt ‘too old’ for the project as they were in KS4 whereas the rest of the cohort was in year 7 or 8.  
As of September 2022, of cohort consisted of 7 CEC in Years 7 and 8 (6 female, 1 male) and 4 ever-CIN in Years 7 to 9 (1 female, 3 male). Of these 11 participants 6 
reside in CB4, 3 in CB24 and 2 in PE19 (7th decile of deprivation). 4 students had EHCPs and 3 students had other SEND support. In the academic year prior to the 
project only 1 of the cohort had any fixed term exclusions (total of 3 days), in line with low rates of exclusion at IVC, however many of the students were accessing 
support from pastoral staff and stretching existing resource capacity. 
 
Staff – confidence & concerns 
Pastoral staff were often thinking “What can we do to help these young people?”; it was clear that there was a need to support the cohort and all pastoral staff 
were very supportive towards ideas for additional intervention. The IVC Designed Safeguarding Lead identified a lack of targeted provision towards, particularly, 
care experienced children. The Designated Teacher noted that all care experienced children, without exception, had described a feeling of alienation or isolation 
because they were not aware of any more than 1 other care experienced child at IVC. Some teaching colleagues raised concerns that students would need to miss 
lessons for the intervention.  
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Structure of the project 
The project was planned to consist of whole group lunchtime sessions and smaller, targeted group sessions, also planned to be held at lunchtime. The sessions 
would ideally take place in a large and reasonably private pastoral support room, but it could take place in a classroom if there were difficulties with room 
availability. These group sessions were to be staffed by a member of the school pastoral support team and a Counsellor (external) who is experienced in supporting 
trauma experienced young people.  It was planned that typically one member of staff will be ‘at the table’ engaging with and leading discussions, whilst the other 
would ‘sit back’ to carefully observe the room and the reactions of the young people. This is a key nuance of the project, which has been developed following 
consultation with various different Virtual Schools and several social workers – when discussing plans for this project they unanimously suggested having a second 
adult in the room is vital to allow student’s reactions to discussion topics to be observed and also to act as a safeguarding measure that can step in, in the event 
that a young person sharing their experiences might retraumatise themselves or others.  Initial topics or areas of discussion will be guided towards team building, 
resilience, and broader pastoral curriculum attributes. As appropriate and based on local need, later sessions could be guided to create conversations around topics 
such as dealing with loss, substance misuse, healthy relationships, risk taking and future hopes, worries and aspirations.  
 
For most of the remaining time during each day, the Counsellor would meet with small groups of the cohort. It was initially planned that these sessions would be 
held on a fortnightly rotation. The Counsellor would focus on further exploring areas of opportunity for the students, as identified in discussions at the lunch time 
sessions and through the other data being collected for this project.  
 
The project lead would message each student individually on Teams, every week the day before the project to let them know where they needed to be and when. 
Information was also shared with the teachers of the lessons students would miss as well as the attendance officers and other key staff. 
 
Term 1 (Summer 2022) 
Having secured an appropriately qualified and experienced Counsellor provided by project partner YMCA Trinity, we launched the project with our original cohort in 
the 2022 summer term. The project was based in a computer room away from the busy areas of the school, offering familiarity yet appropriate privacy. All 
qualifying students (CEC or ever-CIN) were invited to attend the project.  
Initially the Counsellor was confident that she could resource and provide activities for both the lunchtime sessions and small group sessions. Over time it became 
apparent that this resource bank was somewhat limited and student engagement declined. Tasks were typically of low demand or gimmicky; students could not see 
the benefit. Attendance at the small group sessions was mixed, with students needing to be heavily persuaded to attend. Attendance at the lunchtime sessions was 
very good for the first month or so and then dropped off entirely. The counsellor would often forget the names and life experiences of the students, which led to a 
strong disconnect. The counsellor also found it every more challenging to source and adapt resources for the sessions and left the project at the end of the term.  
 
Terms 2, 3 and 4 (2022-23 Academic Year) 
Following review and planning meetings with Alistair Young (Clinical Operations Manager, YMCA Trinity) in July and August 2022, we recognised that change was 
needed. A new YMCA Counsellor was assigned to the project. In addition to a new counsellor, sessions would be better resourced by redeploying existing YMCA-
made group work resources. Topics covered areas within self-esteem & confidence, social skills, transitions and emotional management. Following reflection of the 
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stuttering attempts in Term 1, all adults involved in the project agreed to make the lunchtime sessions significantly more informal and with optional attendance – 
students could attend for all of lunch, the start, or the end, or even drop in and out. Lunchtime sessions could therefore be used to bring all the students together, 
allowing them to develop a community and to gauge their interest in the topics discussed in their small groups, it would also allow the supervising adults to deepen 
their connections with the students. 
 
We also more carefully targeted our cohort to remove the older students from the very start, based on their feedback from Term 1 and the clear age gap. It was 
also agreed that there would be an appropriate adult from IVC staff to support the smooth running of the small group sessions. It was clear that YMCA staff were 
not trained teachers and should not be expected to locate missing students or manage challenging behaviours. So, at the start of each session an IVC staff member 
would check all students were present and would also pop back halfway through the hour to check that all students were engaging and reasonably well regulated. 
Whilst this increased the demand on IVC staff, it promoted positive behaviours from the students within the group sessions, allowing the Counsellor to get to know 
the students well and to foster a safe space.  
 
The location also changed to a quiet, wood panelled room, which none of the students had ever really used before. With a grand piano in a corner, stacks of comfy 
chairs, the occasional bean bag, empty walls and a view of a private green space and a distant public road, this room served as an ideal sanctuary for the project to 
grow.  
 
Initially we had planned several smaller groups to meet with the Counsellor on a fortnightly basis, with a view to minimising the impact of missing the same lesson 
each week. Over the course of the year, 4 students were no longer able to access the project and so the group numbers were reduced. These students withdrew 
from the course following ongoing instability in their home placement, or changes to their school provision; these changes meant that they were either typically too 
dysregulated to engage with the sessions or were physically not at school when the sessions were held. Following careful consideration of personalities and social 
dynamics, for Terms 3 and 4 we found ourselves with two well balanced groups that each fostered a safe, positive small group environment. This also allowed us to 
move from a fortnightly model of small group sessions to a weekly model, with students attending the sessions at the same time each week.  
 
Initially (Term 2), the Counsellor had ambitions to have detailed and carefully structured plans for each session but found that he had to be very flexible and would 
offer suggestions for conversations. Indeed, sometimes students would talk about an issue of some kind and the group would explore that theme with his guidance. 
Careful consideration was also made to meet the needs of individual students when scheduling the sessions. For example, Fred could not miss PE, or he would 
struggle to self-regulate that day, Alex preferred to attend at the start of the day before the complexities of school created a myriad of challenges for them and 
Rupert was often late to school which in turn scuppered any chance of him having a session at the start of the day. 
 
Small Group Sessions 
Term 2 was a much better experience for the students, helped by the increased support from IVC staff monitoring behaviour and engagement. By Terms 3 and 4 – 
with the dynamics of the group well established – much progress was being made. Of paramount importance, there was a clear, almost tangible feel from the 
groups that they were in safe spaces. They were always calm, regulated, and happy to be there and the Counsellor had established appropriate boundaries that 
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worked for him and the students. Attendance to the small groups was 100% all year – if they were in school that day, there were always in the Onion Project. A 
delightful evolution was that during Terms 3 and 4, the day before the sessions ran – all of the students would pro-actively contact the project lead in person or via 
Teams messaging to confirm that their session was running – they wanted to be there and they valued being part of the community, in fact, it was their community.  
 
Lunchtime Sessions 
Lunchtime sessions where the whole group came together were very well attended in the Autumn term. Attendance, as it was optional, petered out over the year. 
Feedback from students suggested that they appreciated having a private space during the colder months – “warm”, “just for us”, “comfy” were phrases used to 
describe the space. It was observed by duty staff that over the year the students in the Onion Project were now identifying and socialising with each other; indeed, 
their community had grown beyond the group sessions, and they had fostered a long-awaited sense of belonging, perhaps.  
 
Support for Staff 
Supervisions were available for the project lead and pastoral support worker, but it was felt that these were not required. Following the change to the format of the 
lunchtime sessions, neither adult experienced much challenge or difficult disclosures from the students. Both Counsellors were both invited to some whole staff 
CPD sessions but were unable to attend due to commitments with other clients.  
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Strengths & Difficulties Questionnaire (self-report) 
All students completed an SDQ at the start of Term 2 (September 2023) and in June 2023. 
Whilst there was no notable change in the Emotional Difficulties, or Prosocial scales there were clear benefits in other areas.  
Standardised categories are, ranging from least to most worrying: close to average, slightly raised, high and very high. Categories showing improvements are shown 
in the table below. 
 

Scales No Change 1 Category 
Improvement 

2 Category 
Improvement 

1 Category 
Reduction 

Total score 3/7  2/7 2/7 0/7 

Conduct score 2/7 3/7 1/7 1/7* 

Hyperactivity score 4/7 1/7 1/7 1/7 

Peer problems score 3/7 3/7 1/7 0/7 

*Rupert has had fixed term exclusions (4 days) this year but is now able to reflect on situations whereas he did not share this before.  
 
Trends in Behaviour and Attendance – September 2022 to June 2023 
Most of the female students have not had any negative behaviour points all year. A termly analysis of behaviour points of those who have is here: 

Name (Alias) Autumn Total Spring Total Summer Total 

Lola 2 0 0 

Fred 34 24 15 

Rupert 10 15 3 

Cameron 22 14 6 

As described above, Rupert has had 4 days of FTE this academic year with 1 day in autumn term and 3 days occurring in the spring with no further exclusions since. 
This corresponds with an increase in behaviour points in the spring followed by a reduction in the summer term.  
There has been no clear impact on % attendance for most students involved, except Rupert – his attendance has improved and although often late to school will 
now attend where he might have previously not come in at all. 
 
Vignettes - September 2022 to June 2023 
Key workers, who know each student best in school, were asked to write a short vignette to capture the student in the moment. This could be imagined as a blurb 
or summary description of the student. Vignettes were written by the same adult, both in September and again in late June. The comparison of the general themes 
across the cohort is summarised below. 
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Positive Terms: 

September Vignettes – Key words and phrases June Vignettes – Key words and phrases 

Sweet 
Happy and settled with foster family 
Enjoys talking about hobbies 
Likeable student 

Made enormous progress 
In their own words “doing much better with the drama”  
Friendship group is settled 
Appreciates being in a group of friends 
Much improved attitude to her learning 
Working well 
[Student] was pleased with their recent report 
Less chatty 
Less negative attention-needing behaviour 
Has been able to share desire to be known as they/them and 
has taken ownership of this 
 

Strong and maturing understanding of who they are 
Able to express frustrations and worries 
More confidence to stand up for themselves 
Now able to self-advocate their thoughts and feelings 
Attendance has improved 
When he gets angry, he goes to see pastoral staff 
Very amenable 
Significant reduction in escalatory behaviour 
Seems a lot calmer 
Now has a good relationship with most of his teachers 
Well-liked by the pastoral staff 
Much less disruptive behaviour 

 
Negative Terms: 

September Vignettes – Key words and phrases June Vignettes – Key words and phrases 

Struggling to fit in 
Chatty 
Guarded 
Struggles to find a friendship group 
Difficulties managing relationships with groups 
Very dysregulated 
Challenging in lessons 
Answering back and showing off 
Struggling to cope with transition to new year group 
Finds relationship with sister very challenging 
Strong sense of their differences – this affects them daily 
 

Does not like school 
Has lots of days off and prefers to stay at home 
Becomes very easily annoyed 
Gets very angry and will storm off 
Involved with a group of friends who are challenging at social 
times 
Difficult at home and does not respect Mum’s boundaries  
Shows loss of dysregulated behaviour 
Persistently involved in low level disruption 
Argues back when challenged 
Fails to make sensible choices 
Seems to enjoy winding teachers up 

Can be a target due to previous behaviour  
Often late to college 
Does still occasionally storm off 
Does not respect Mum’s boundaries 
Quality of work is a concern  
 

 
These students have made almost polarised changes in lots of regards. Even where there are negative comments in the June vignettes, these were often offset by a 
reflection of huge progress made. For example for Fred, in the autumn term he had received the most detentions in the entire College but in June he was described 
as having a good relationship with many of his teachers and teachers are in turn now able to identify concerns around the quality of this work – although a negative 
at first glance, it is a significant development that he is now remaining in most lessons and is able to complete at least some work, such that teachers can give 
feedback, where he was very unlikely to have done so in the autumn term.  
 
Student resilience for change and transitions 
An unexpected positive result is that all students have developed fantastic resilience for change and transitions in school. Whilst we hoped to have the same room 
all year, the project had to “move out” for exam periods and the lunchtime group location changed twice to accommodate other changes to the College. All 
students were able to adapt to these changes. They also adjusted quickly to the new Counsellor in term 2.  
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Student communication 
An additional unexpected improvement is how readily all students will now communicate with the project lead via MS Teams chat. Students are motivated to use 
this to ask for help in areas beyond the remit of the project and will also chase the project lead for updates on room changes etc, demonstrating high levels of 
motivation and commitment to the project. 
 
Staff Interest 
Over the last 3 terms the level of staff interest and support has grown both for the project itself and for the students involved in it. All have been pleasant 
reflections to make, whilst some have been unexpected.  
Despite the initial fears of the project lead, not a single teacher has expressed concern that a student is missing their lessons; some have asked if there is anything 
they can do to help the student emotionally or academically within their subject and some have taken the time to come and ask about the project with genuine and 
returning interest. 
A wide cross section of the Senior Leadership Team has offered to support with session drop-ins, reminding students about the lunch time sessions and praising 
students simply for turning up to the project sessions. 
Support staff have all embraced the project and have gone above and beyond to make accommodations and considerations for the group. Not least, our data 
manager who has proactively enquired which day we will be running the project next year and for amicably block-booking the room of choice for an entire year 
despite the resulting logistical headaches. Most remarkably, our exams officer who moved mock IB and GCSE exams to different venues because she “thought it 
would be best for the students to have the continuity of the safe space that they are used to and besides, they are as good as gold”.  
Pastoral colleagues have been keen to bring new students into the project. We were reluctant to do so mid-way through the year, having finally got the dynamics 
and group balance ‘just so’, and felt obliged therefore to project the safe space. Nonetheless, this request for additional support has opened further conversations 
and better identification of ever-CIN students. Our numbers of ever-CIN students are increasing, alongside our numbers of CEC. Considering thresholds for social 
care involvement have been ever rising, it would stand to reason that this increase is due to increased awareness of support available for those considered to be 
ever-CIN. Conversations are happening; staff consider the impact of adverse childhood experiences more commonly and awareness of this is being conveyed to 
parents and carers.  
It has been a delight to also notice, hear and see the subtle changes to language that colleagues use to describe the students involved in the project. Some 
examples are captured in the vignette summary above. You can also hear the more natural use of trauma informed language in the snatched snippets of 
conversation between lessons, on the phone to external partners or parents and in offices or over the photocopier.  
 
Student voice feedback 
Perhaps some of the most valuable feedback has been offered from the students themselves. In a PEP meeting, Jane said “I like [the] Onion Project because I’ve 
met other people like me, and I wouldn’t have met them if I didn’t do Onion.” 
In the autumn term Rupert said to the project lead, at a lunchtime session, that he would describe his typical happiness as 2 out of 10. When asked why, he 
shrugged his shoulders and said, “I just feel really sad most of the time.” For all last year and the autumn term of this year, Rupert refused to remove his green coat 
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and black hoodie. No matter how wet his clothes were or how hot he was, he would not remove them (his school photo even showed a sullen face under the 
hoodie). These actions and clothes were his and he felt safe in his coat with his hood up. We have all been delighted that Rupert now does not insist on his coat, or 
even his hoodie. He is quite content being himself in his own school uniform. When he completed the June SDQ, he asked the project lead “Do you think I can I 
have a new school photo? Like without my old hoodie?”. We, of course, obliged.  
Rupert also freely offered the most profound feedback on the Onion Project: 
 
“When I am in class it is like everyone else is wearing black clothes and I am the only one wearing white- like I am standing out or just different. I feel like no one 
else has a clue even what a social worker is. When I am in the Onion Project, I don’t feel different or that I stand out. It is just nice to know that there are other 

people who have had experiences like what I have and be able to connect with them, just to know that I’m not alone.” 
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Implications for IVC 
Students have established a sense of belonging and community. They have shown progress in managing their conduct and peer problems. It would be 
professionally remiss of us not to continue to support these students to further develop their sense of belonging and awareness of their emotions relating to self-
regulation. 
 
For Staff, the Onion project has provided a springboard from which the profile of the CIN and CIC cohort has been raised through whole school professional 
learning. 
 
What will we do next time – the same & different? 
We plan to run the Onion Project next year, subject to funding. We have a new partner aligned for the counsellor role who has a more extensive depth and breadth 
of experience of knowledge of running group sessions with young people who have experienced trauma in a school setting. This might reduce the need for the 
monitoring support of small group sessions that YMCA counsellors required. 
We need to adjust our priorities next year so that we do not try to put everyone who qualifies into the project regardless of their individual preparedness or 
appropriateness to engage safely in a group work environment. Term 1 might have been more successful if we had given more careful consideration to the small 
group dynamics and the needs of the individual students; we instead prioritised participation in an attempt to elicit better value for money – this was a mistake, 
one size does not fit all, particularly where vulnerable students are concerned.   
We hope to run the Onion Project in a similar format to how it has concluded this year. Regarding the lunchtime sessions we will plan to run them weekly in the 
autumn term, fortnightly in spring term and agree up to five sessions for the summer term (in agreement with student voice). We will also plan to identify any 
changes to the cohort in January, so that we can bring in new students and update small groups accordingly. 
 
Future priorities 
Early identification of students in the target demographic, particularly those who have previously had a social worker. 
Continued staff CPD to further deepen our trauma informed practices. 
Sharing the Onion Project model with leaders at other schools within the multi academy trust. 
 
Implications for Virtual school 

• Create a forum for sharing the project with senior colleagues within education. 

• Embed a model which makes use of supervision through an EP in future Virtual School funded projects. 

• Consider how the methods for evaluation, in particular the vignettes could be used in future Virtual School work. 

• A strength of the project has been working across the cohorts (children in care, previously in care and those known to social care), consider how future 
projects may work across the extended cohorts. 
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Appendix 8 

Inspire Education Group: Pupil Premium Plus Project 
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• Within Cambridgeshire and Peterborough many students transition to Further Education (FE) Colleges as opposed to remaining in school sixth-forms. 
There are a limited number of sixth-form/FE colleges that can provide appropriate courses and qualifications for our students as a result this means that 
these colleges often end up with large numbers of young people in care from many different local authorities.  

• A substantial number of these are ESOL students. ESOL numbers have increased rapidly over the past two academic years and this number continues to 
rise. The biggest increase is in pre-entry learners who have no experience of English. The fluidity of this cohort means that students are arriving 
throughout the academic year. There is a limited evidence base on how to best to support the achievement of this cohort. 

• FE colleges have shared that meeting the on-going needs and requirements of this specific ESOL cohort is challenging, this is notable in the low 
attendance of this cohort. 

•  It is not statutory to have qualified teacher status for Designated Teachers within FE colleges. This can have implications on their status across the setting 
and their role often sits outside of curriculum departments. This means that Designated Teachers can be solely relied upon to meet the needs of this 
cohort and their expertise around trauma informed practice and individual young people is not always shared across the setting. This impacts on young 
people's ability to achieve their potential.  

• There are not always Care Leaver processes for sharing best practice around the specific needs of this cohort at an individual student level and this has 
contributed to setting policies being used inflexibly. This is likely to have impacted the retention figures of young people in care.  

• Curriculum staff have not routinely received training around young people in care.  

• There is often no designated governor for care experienced young people.  

• Young people in care and care experienced young people are not routinely tracked as a vulnerable group.   

• There is not a consistent model that has been used previously to support FE Colleges in strategic development. 
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• The Inspire Group has 184 Children in Care on role – 36 Cambridgeshire and 59 Peterborough 

• Inspire group had no link governor specifically named for Children in Care and no governors had been trained in Children in Care and Trauma Informed 
Practice. The Governing Body was not fulfilling its statutory duties towards Children in Care. 

• Limited staff awareness of Children in Care and the implications of attachment and trauma on children's development and behaviour. Designated 
Teachers were the only staff who had received Trauma Informed Practice training or training around Children in Care. 

• Attendance and achievement data was not tracked specifically for Children in Care or Care Leaver groups 

• Engagement in enrichment and careers support was not being tracked specifically for Children in Care or Care Leavers as defined groups. 

• Best practice for our cohort was not being routinely shared across Peterborough and Stamford colleges or with other Post-16 Designated Teachers.  

• Inspire group have 2 Designated Teachers, 1 was new to post during the project and the other is experienced.   

• High retention figures for Children in Care:  
- Peterborough College 24 Children in Care withdrawn within 42 days in Autumn 2021.  
- Peterborough College 16 Care Leavers withdrawn within 42 days in Autumn 2021. 
- Stamford College 3 Children in Care withdrawn within 42 days in Autumn 2021. 
- Stamford College 0 Care Leavers withdrawn within 42 days in Autumn 2021. 
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The project used the Cambridgeshire/Peterborough Indicators of Good Practice (IGP) tool as a basis for self-evaluation and action planning and involved 
Education Advisors from Peterborough and Cambridgeshire Virtual Schools, DTs from Stamford and Peterborough Colleges, members of the Senior Leadership 
Team from Stamford and Peterborough Colleges and reported to Headteachers/ Principals from the Inspire Group, Cambridgeshire Virtual School and 
Peterborough Virtual School.  The project started in January 2022, it included funding from both Virtual Schools which totalled £10,000.  This was used to support 
staff release to attend meetings, conduct surveys, train staff, design reports and recruit staff. 
The following priorities were identified through self-evaluation: 

• The Governing Body fulfils its statutory responsibility towards Children in Care 

• All teaching staff improve professional awareness of Children in Care and implications of attachment and trauma Children in Care awareness training for 
staff 

• Attendance, retention and achievement of Children in Care/Care Leaver increases 2021-2022 to 2022-2023 

• All Children in Care are engaged in termly conversations about careers 

• Best practice is shared between DTs within and outside of the Inspire Education Group 
Actions:  

• Working party was established to develop a Care Leaver action plan informed by the IGP tool. 

• Working party attended 8 meetings, through these meetings actions were developed, monitored and reviewed.  

• Key barrier emerged: stalling progress due to communication difficulties because of staff absence, the VS called a strategic meeting between VS Heads 
and Senior Leaders of Inspire to overcome the barriers.  

• Specific webinar Trauma Informed and Attachment Aware training was developed and provided for linked governors and whole college staff.  
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Evaluation of data and other evidence for key identified priorities: 
Governing Body: 

•  Named link governor appointed who received training and is beginning to action their duties and responsibilities.   
Staff training: 

• All curriculum staff at Peterborough College have received Trauma Informed Practice training or training around Children in Care.   

• Peterborough college has included this training in the induction process so new members of staff will receive this training when they join. 

• By the end of the project ALS, Welfare and Mentor staff at Stamford had received Trauma Informed Practice training or training around Children in Care. 

• Staff and Governors are kept up to date through the safeguarding newsletter which reiterates key policy, practice and process around Children in 
Care/CARE LEAVER 

• The Staff Portal links staff to key support, policy and guidance included the Cambs VS podcasts. 
Attendance and Achievement data: 

• By the end of the project attendance data is now routinely tracked for Children in Care and care leavers groups including by curriculum area/department 

• 2022/2023 overall attendance and achievement data will be available for evaluation by Autumn 2023.   

• Retention data – First 42 days. There has been a significant reduction in 42-day withdrawals for both Children in Care and care leavers during the period 
of the project at Peterborough College, whilst there has been an increase at Stamford College. 

Peterborough College 

• 11 Children in Care were withdrawn within 42 days in Autumn 2022. 

• 10 Care Leavers were withdrawn within 42 days in Autumn 2022. 
Stamford College 

• 5 Children in Care were withdrawn within 42 days in Autumn 2022.  

• 1 Care Leavers were withdrawn within 42 days in Autumn 2022. 
Engagement in Enrichment and Careers conversations: 

• Careers conversations have increased. Cambs PEP data for Autumn 2022 - 17 of students engaged in career conversations. PEP data for Spring 2023 - 25 
students engaged in career conversations. In Autumn 2022 0 students requested 1:1 careers advice. In Spring 2023 33 students requested 1:1 careers 
advice. Peterborough Virtual School have evidence that Peterborough and Stamford PEP records for Autumn 2022 onwards demonstrated that students 
had had career conversations during PEP meetings and the opportunity to meet with the Careers Advisor is available to all Children in Care / Care 
Leavers.   

• There is a good enrichment programme available at Peterborough College.  A survey was conducted in the Autum term which showed some learners 
accessed the activities.  A repeat survey is planned for May 2023 to compare results and evaluate. The take-up of enrichment activities by Children in 
Care at Stamford College is low.  

Sharing Best Practice: 

• Peterborough College and Stamford College DTs now meet regularly and share best practice. 
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Funding 
The colleges spent £16,000 on the project in total.  The key spending has been on release time for training of current staff and recruitment of new staff.   
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• What has been the key learning from the project?  

There has been impact of collective working - working together has drawn together lots of pockets of good practice that was going on in isolation to 

create impact.  This project has helped level the playing field for these vulnerable learners.  The training and development of staff and governors is 

impacting on changing culture with schools. 

 

• Where has impact not been so strong?   

The impact has been strong throughout the college, because information sharing, updates and training have been embedded into college process and 

policies.  There is a drive from SLT which has embedded throughout the college.  Knowledge and understanding previously held by the DT is being 

cascaded throughout the departments. 

 

• What other development areas have been identified?   

ESOL.  Staff recruitment and retention.  Attendance. 

 

• What does future VS support need to look like to maintain and support future progress?   

Is this a model that should be rolled out to support other colleges?  Yes, and both colleges are keen to support VS to disseminate learning.   College will 
share the case study with their regional groups.  Some of the learning, templates etc can be shared to support.  The online training has been so valuable 
because it can be used flexibly.   

 

• Is the model useful without additional funding?   

A tool kit to support would be useful.  Building on top of what is already there and adding to as we work with other colleges.  Using the IGP as a basis.   

Make project time limited.   
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Appendix 9: Early Years Data 

 

 
 

 

  

 

Early Years Validated Data 2022 
Nexus (September 2023) 

 

 

 

Early Years Unvalidated Data 2023 
Nexus (September 2023) 
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Appendix 10: Year 1 Phonics Data 

Nexus (September 2023) 

2023 Data 

A mark of 32 or above 

is a pass. 

2022 Data 

A mark of 32 or above 

is a pass. 
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Appendix 11: Key Stage 1 

 

 

 

<EXS below expected standard 

>EXS at or above expected standard 

RWM Reading, writing, maths combined result 
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Appendix 12: Key Stage 2 Data Set  

 

 
<EXS below expected standard 

>EXS at or above expected standard 

RWM Reading, writing, maths combined result 
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Appendix 13: Key Stage 4 Data Set

English and Maths both
at 5 

English and Maths
both at 4 

Maths at 4 English at 4 Year 11 - GCSEs

52%71%71.7%65.9%National - 2022

15%33%37%51%
Cambridgeshire Ci 47
(eligible cohort) 2022

(12%)28% (47%)28% (47%)29% (50%)Cambridgeshire CiC 58
(eligible cohort) 2023 

6% (15%)20% (38%)20% (38%)21% (43%)Cambridgeshire CiC  86

 Missing 2 results from our eligible cohort
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Appendix 14: Attendance Data 

 

 

 

 

Source: LAIT (July 2023) 

 

 

 

Appendix 15: Attendance Data by Key Stage  

Key Stage Average Attendance 

1 (years 1-2) 90.18% 

2 (years 3-6) 92.03% 

3 (years 7-9) 86.54% 

4 (years 10-11) 73.17% 

 

Source: Welfare Call (May 2023)  

*Data for academic year from 1st September 2022 -31st May 2023 

 

 

Source: National Statistics – Outcomes for children in need, including children 

looked after by local authorities, in England: 2021 to 2022 (March 2023) 
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Appendix 16 

Response to a Permanent Exclusion 
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• The DfE advises that permanent exclusions should be avoided where possible for children in care. 

• The legacy of a permanent exclusion as part of a child in care’s life story will contribute to and reinforce their experiences of loss and rejection. 

• Suspensions and permanent exclusions often put pressure on care placement stability; permanent exclusions can trigger the loss of a care placement 
(alongside the loss of a school). 

• Numbers of permanent exclusions within Cambridgeshire for children who aren’t in care have risen; 8 permanent exclusions in the Autumn term 2022 
(an increase from 2 permanent exclusions in the Autumn term 2021). For Cambridgeshire children in care, there have so far been no permanent 
exclusions this academic year or in the last academic year. The Virtual School have successfully challenged 2 permanent exclusions this academic year.  
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• Tommy, a Year 3 child in care, is described as creative and academically able. Tommy has the potential to achieve well in his GCSE’s and go on to pursue a 
post-16 pathway; it is thought that this is likely to be in a practical/creative field.  If Tommy is provided with the right support, environment and 
opportunities, he has the potential to pursue any area of interest/passion. 

• Tommy has an EHCP and presents with SEMH difficulties at school and home; likely due to his early lived experiences. 

• Tommy was taken into care in 2021, experienced a care placement move due to a placement breakdown and was moved out of authority to a new care 
placement. Tommy continued to travel to his Cambridgeshire school, but the travel distance was having a detrimental impact on him, so a school search 
was undertaken, and a local school was secured for Tommy to start in July 2022. 

• Although continuing to present with dysregulated behaviours at school, support was provided for Tommy through his EHCP, he did not experience any 
suspensions in the Autumn term and the school did not reach out for Virtual School support. The school reported in his Autumn term PEP that it was 
unlikely that he would experience a suspension in the Spring term and very unlikely that he would experience a permanent exclusion. 

• Within the span of 14 school days (between the end of January and start of February), Tommy experienced his first suspension at his new school, shortly 
followed by a longer suspension and then a permanent exclusion. 
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• Prompt Virtual School response to initial suspension (allocated on day 1 of first suspension – notified on day 1 by the Social Worker). 

• Virtual School Education Advisor: 
- Investigating concerns, pushing forwards professional meetings/emergency Annual Review, liaising with multi-agency teams and advocating for 

Tommy/challenging concerns around negative language amongst professionals. 
- Proactive and thorough parallel planning with Tommy’s interests pathway planning at the core of decision making; in partnership with Statutory 

Assessment Teams, the local authority Virtual School and school. 
- Ongoing parallel consultations with a range of schools to ensure reintegration into school is successful and prompt 

• Virtual School Assistant Headteacher: 
- Mobilising senior support within the multi-agency team; Statutory Assessment Teams & the local authority Virtual School. 
- Liaising with the school Principal to challenge the permanent exclusion and push forwards its cancellation. 
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• The permanent exclusion was cancelled by the principal; 3.5 days after it was issued. 

• The legacy of a permanent exclusion will no longer form part of Tommy’s life story. 

• Tommy will continue to know that the school is supporting him in the background and will have opportunities for a goodbye from the school, which 
promotes healthy closure and minimises loss. 

• The school will have the experience of a positive pathway of support for a child whose needs they can no longer meet. 

• Tommy will have the opportunity to access a robust, full-time package of alternative interim provision, which is matched to what he currently needs, with 
only a 4.5 day gap between the school incident and starting the alternative interim provision. 

• Tommy remains on a pathway of having every chance to reach his maximum potential. 
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• Prompt and robust response for children at risk of experiencing a permanent exclusion can have positive outcomes. 

• Virtual School team structure allows for effective Advisor and Senior Leadership partnership work in instances of children experiencing a permanent 
exclusion. 

• Model letter (joined work from Virtual School Head and Statutory Assessment Team Strategic Lead) produced to use/adapt for future circumstances to 
establish school responsibilities when they can no longer meet a child with an EHCP’s needs. 

• Case study produced to support future schools and agencies to understand a positive pathway. 

• Ongoing consideration of how else the Virtual School identify a child at risk of a permanent exclusion, prior to them experiencing a suspension. 
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Appendix 17 
Statutory School Age: Alternative Education 
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• Children in care are academically nearly two and a half years (29 months) behind their peers by the time they finish their GCSEs.¹ 

• Children who are more likely to struggle with transitions or starting new schools in Key Stage 4 are those with additional needs (SEND, CiC, trauma). 

• Repeated placement breakdown or moving between home and care increases the likelihood of children developing multiple problems, becoming more 

challenging and needing intensive, high cost placements.² 

• Children who are excluded from school have poor outcomes later in life. Only 1% of excluded pupils will go on to achieve 5 good GCSE grades. Children 
who are excluded from school by age 12 are 4 times more likely to be imprisoned as an adult.³ 

• Good alternative provision should include early defined objectives, including the next steps following the placement such as reintegration into 
mainstream education, further education, training or employment. There is scope for the importance of the relationships developed in AP to be 
recognised more fully in policy. 

• Research suggests that engagement with AP can aid engagement with other services. Critical components in supporting re-engagement include student 
voice, creativity of approach, partnership working, flexibility in meeting students’ needs, and a readiness to compromise. 
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• Hannah is a Year 11 child who was placed into care in Year 8. Several placements gave notice, resulting in considerable disruption. 

• Hannah was achieving well academically at the time of entry into care and was engaged in education. 

• Hannah was unsettled at her new school following a school move and experienced suspensions at the new school. 

• Exploration of gender identity and related behaviours resulted in self-harm and significant decline in Hannah’s mental health.  

• Hannah’s academic achievement declined, and she lost engagement and motivation in school. 

• Hannah became at high risk of permanent exclusion. 
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• The Virtual School promptly submitted Education, Health and Care Needs application as corporate parent, utilising co-produced Cambridgeshire County 
Council children in care SEND Protocol, which facilitated the application being fast-tracked. 

• The Virtual School ensured robust, 25 hour per week package of Alternative Provision (AP) was put in place and monitored, with Hannah’s 
interests/pathway planning at the core of decision making; in partnership with Statutory Assessment Team, School and Social Care. 

Unlocking post-16 pathway support based on Hannah’s voice and aspirations:  

• Careers Information Advice and Guidance through Virtual School and School advisors. 

• Work experience workshops in-line with Hannah’s aspirations commissioned using Pupil Premium Plus (PP+).  

• Engagement in additional activities such as barista courses and youth work course commissioned using Pupil Premium Plus (PP+). 
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• Re-engagement in learning helped Hannah to develop new skills, gain confidence, and improve her overall well-being. 
• Hannah achieved well academically in Year 11 exams (see below for results). 
• Hannah was able to take an active role in her education and achieve 6 GCSES in core subjects, 5 of which were strong passes. 
• Hannah now has high aspirations to be a lawyer, midwife, or pursue a course in health and social care.  
• Hannah is now attending a post-16 college and working towards her future aspirations. 

 

Year 11 Exam Results: 

GCSEs 
Biology: 5 
Chemistry: 5 
Physics: 4 
Mathematics: 5 
English Language: 5 
English Literature: 5 

LAMDA Level 1 Shakespeare qualification (distinction)  
Level 2 Grade 4 Musical Theatre exam (merit) 
Bronze Arts Awards achieved 
Silver Arts Awards (tbc: awaiting moderation results) 
 

 

Im
p

lic
at

io
n

s 
fo

r 

p
ra

ct
ic

e
 

 

 

• Co-production of creative, out-of-the-box planning and bespoke appropriate provision can result in enhanced outcomes. Consideration should be given 
to empowering other services and education settings to take this approach when planning for vulnerable children. 

• Enhanced communication between alternative provision providers, schools, residential homes, and supporting professionals can help ensure that young 
people receive the best possible care. 

• Further consideration on how the Virtual School can develop consistency in approach and expectations of alternative provision for children not on a 
school roll, so that it results in increased outcomes and excellent progress.  
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Appendix 18 

Post-16 Inclusion 
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• 57 separated migrant children came into the care of Cambridgeshire local Authority in the academic year 2021-22. Cambridgeshire participate in the National Transfer 
Scheme and since then, in response to the national picture, the numbers of young people accepted into Cambridgeshire has increased from 0.7% to 1.0% of the child 
population.  

• Therefore, the number of separated migrant children on the roll of the Virtual School has increased and continues to do so this academic year. FE providers are 
struggling to keep up with demand and do not have the places to enrol all these young people onto courses, there is also a dearth of roll-on roll-off provision. For this 
reason, it is essential to reduce any risk of NEET as if a young person does become NEET then it is not likely that they will be able to access further FE provision until the 
following academic year.  
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 • Mo, aged 16, arrived in the UK in June and was housed in semi-independent living arrangements. He had no experience of education and had never been in a classroom 
before, consequently he was limited to an ESOL curriculum at college. He started at Beats Learning and Select English in Cambridge.  Mo was supported to commence a 
fulltime ESOL course in September, three months after he had arrived in the UK.  

• Mo struggled to understand the British education system.  He could not see the purpose in studying maths and struggled with the subject.  

• Mo’s attendance averaged 67% through the autumn term and college staff were unable to raise this despite interventions. He risked being given a stage 2 disciplinary 
due to his attendance and lack of motivation.   
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• The Virtual School collect weekly attendance data and analyse the post-16 cohort every 2 weeks. In response to Mo’s attendance and after analysing the attendance 
data, an early autumn PEP meeting was scheduled. Mo shared, that he wished to pursue a career in IT. 

• The Virtual School liaised with a specialist careers advisor.  

• The careers advisor visited college, met with Mo to talk about possible IT pathways and was also able to explain, through the help of his keyworker the relevance of 
studying maths. 
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• Mo’s attendance improved significantly with some weeks at 100%.  His tutors have noticed a behavioural change, increased engagement and he has requested a 
second careers appointment. 

• “I’m glad he has engaged in this, that’s really positive. We have seen a real turn around the last few weeks in terms of attendance and attitude to college.  He has had 
100% attendance the past 2 weeks and has had full attendance so far this week too.” Via email from Designated Teacher  

• “Fantastic to hear! Proof he can do it I’m going to remind him of that next time I see him, and he moans how hard it is!” Via email from Social Worker  
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• Virtual Schools have a responsibility not only to ensure that separated migrant children have access to high quality and appropriate education, but also that they 
understand the UK education system and pathways of progression within it. 

• This case study demonstrates how attendance and engagement can be improved, by ensuring that a young person has the necessary understanding. 

• Cambridgeshire Virtual School are committed to developing a system to ensure that all newly arrived separated migrant children can explore their aspirations, in their 
first language, so that they have clarity around their own options and pathways. Where relevant this may be with a qualified careers guidance advisor and an 
interpreter. 
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Appendix 19: Children Previously In Care Data 

 

 

 

 

 

    

 

 

 

 

 

 

 

 

 

Type of Order Amount Percentage

Adoption 184 68%

All 5 2%

CAD 1 0%

CAO 2 1%

None 2 1%

SGO 51 19%

Unknown 25 9%

Total 270 100%

Contact By Amount Percentage

Local Authority Partners 74 27%

School/Setting 107 40%

Parent/Guardian 89 33%

Total 270 100%

Type of Enquiry Amount Percentage

Child at Crisis 58 21%

FASD 32 12%

Other 27 10%

PP+ 24 9%

Training 20 7%

General CPIC 19 7%

Funding 11 4%

Transitions 10 4%

EHCP 9 3%

Care Status 9 3%

Admissions 9 3%

Support 8 3%

SEMH 5 2%

FAGUS 4 1%

PEX 4 1%

Suspension 3 1%

ESP 3 1%

Attachment and Trauma 3 1%

Accessing Independent school 2 1%

FASD Training 2 1%

Transport 2 1%

Safeguarding 2 1%

Adoption 4 1%

Total Enquiries 270 100%

No of Contacts Amount Month

All Categories 270

Most Contacts 41 Oct/Mar

Source: Internal data (September 2022 – Jun 2023) 


